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SUCCESS
STORY

There is widespread recognition that refiable
and credible financia information is vita
for markets to function efficiently and for
economies to grow. The quality of financid
information is directly related to the quality of
services provided by professional accountants.
Sound systems of acountancy education
increase the labor readiness and skils of
the next generation accountancy workforce,
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significantly to financial decision making and

help build public trust and confidence.

« The Rosd o Brope Frogram of Accounting Reform
and htittionsl Sirengthening (EL-FEPARE) has
been designed 1o help and encouage the process
of integration of candidaie or potential canddate
countries for U enlargement in the countries of
Southesst Eumpe. A keyares of focus for th

ha y Eriestion dng Study
explorihg sccnuntancy education 3t bth university
andprofissionsl leveks in ordder 1o identity the ans
of IES implementation by Sccountsncy education
providers and w identify priovities for change
The Stusdy ofiered & comprehensive ssessment
of 14 universities and Professiondl Accountancy
Organizations (PADS), who tegether provide 25
seademic and professionsl scenuntaney edueation
programs  amund 4120 studeres. Curricula areent,

is the develnpment of accountncy education aigned
with haermations| Ecucation Smndards™ [ESs™) Bsued
by the Inernational Acaounting Education Smndsrds
Board™ JAESE™) and the educationsl requiements
of the ELFs Sty Audt Directive for professional
quaifications, continuing professional development,
and at universty level An s
Practice was esmbished as a means of achieving
this cjective.

+ The six member countries of the ELLREPARIS
Educstion Commusity of Practice!, participated

learning outcomes, and ylevels from thess
prograrms were ansyzedusing a set of intemationl
benchmarks, icluding the IESs.

The findings, resuts, and conclisions of the Sudy
were disseminaned at three regional and two
national worksheps. Edxcation providers and other
Sakeholers, including policymakers, Acontants,
reguiaters, and the husiness mrmunky, dicussed
how B Aign sccountancy education programs
with international best practices and increase the
lsbor readiness and skills of the next generation
acrountancy workiores

Wcking Abianis, Bostia nd Harzgoving Koo, Maceduria FIF, Monenegro and Saria




About the Study, Methodology
and Approach



Scope & Objectives

» 14 Universities and PAOs from six Western Balkan
countries, members of the EU-REPARIS Education
CoP participated

» The Study enabled an assessment of the ‘
accountancy education at both academic and
professional levels by covering 25 education
programs with estimated 4,120 enrolled students

25

Educational Students
» The Study did not specifically target public sector 6 Programs
education, but some of the largest accountancy ) . L.
education providers in each country were covered Countries Universities

in SEE and PAOs

» The EU REPARIS Education CoP had 4 Objectives
set at the outset of the project:

Assisting with international
recognition and
accreditation of national
accountancy programs

Engaging in peer learning Exploring synergies between Implementing a learning

and regional knowledge academic and professional outcomes-based approach in
exchange accountancy education accountancy education
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Presentation Notes
Between March 2015 and May 2016, six countries took part in the Study: Albania, Bosnia and Herzegovina, Kosovo, Macedonia, Montenegro and Serbia. The Study was a comprehensive assessment of accountancy education in the region at both academic and professional levels, with a high level of participation from stakeholders. 

The Study analyzed 14 universities and PAOs providing 25 academic (both undergraduate and Master programs) and professional educational programs. 

Curricula content, learning outcomes and proficiency levels from the accountancy programs were analyzed using International Education Standards (IESs) related to technical competence (IES 2) and professional values, ethics and attitudes (IES 4) as the main benchmark. 

The sample included some of the largest accountancy education providers in the participating countries whose programs are widely recognized and in high demand, and which collectively offer accountancy education to approximately 4,120 enrolled students.


}

Project Timeline: 2 years longl!

Ongoing consultations and support from IAESB and IFAC staff
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Presentation Notes
Ongoing support from the International Accountancy Education Standards Board – IAESB and IFAC


Methodology and Approach

' #1 Collected data to provide:
Universities e context to the broader accountancy
education environment in countries

2 * draw on the principles of IESs

Questionnaires (practical experience, CPD, etc.)

Profession

' Integrated Map the curricula content, learning

: outcomes and proficiency levels of the
Sections for
_ iy & accountancy programs and compare
University them against internationally-recognized

Diagnostic :
Profession benchmarks

“Profiling” Tool
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Methodology and Approach
Data from participating countries were gathered through questionnaires tailored for university and professional accountancy education programs. A diagnostic tool was developed to map the curricula content, learning outcomes and proficiency levels of the accountancy programs and compare them against internationally-recognized benchmarks. The learning outcomes and competence areas were validated by inspecting the source syllabus content and syllabus details for each of the accountancy programs subject to the assessment. 

For universities, such data included: admission criteria (number of students enrolled in the university and in accountancy programs at undergraduate and master’s levels); gender profile; number of professors and other teaching staff; length of tenure and qualifications; sources of funding; and post-graduate career paths. 

For PAOs, data collected included: types of qualification offered (e.g. accounting technician, chartered accountant, etc.); number of aspiring members; gender profile; sources of funding; links with universities or other PAOs (national, regional and international); and continuing professional development.

The Study also draws on the principles of other IESs to provide a high level analysis of the accounting programs in areas such as practical experience, professional skills, assessment of technical and professional competence, and the quality of continuing professional development for members of PAOs.





Benchmarks

}

Primary benchmark with international relevance
IES 2 Technical Competence, IES 4 Professional
Values, Ethics and Attitudes, IES 8 Competences
for Audit Partners

Existing links with EU-REPARIS countries
Existing links with academic programs
Possibility for up to 9 exemptions

Widely recognized qualification in public sector
Existing links with EU-REPARIS countries
Possibility for 6 exemptions
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|IES Benchmarks

University
section

Professional
section

IES 2 Technical Competence (except Taxation and
Business Law)
|ES 4 Professional Values, Ethics and Attitudes

IES 2 Technical Competence (except Taxation and
Business Law)

|ES 4 Professional Values, Ethics and Attitudes
IES 8 Competences for Audit Partners (except for
Taxation, Business Law & professional skills)
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Presentation Notes
Although the tool and model do include an analysis with IES 8, we decided not to include in the study as there are LOS with a more advanced proficiency which may not be appropriate for all accountancy modules.


ACCA Benchmarks

}

Foundation level papers in:

F1: Accountant in Business F8: Audit and Assurance
F2: Management Accounting F9: Financial Management
F3: Financial Accounting

F5: Performance Management

F7: Financial Reporting

University
section

Additional Professional level papers in:

P1: Governance, Risk and Ethics P5: Advanced Performance
P2: Corporate Reporting Management

P3: Business Analysis P7: Advanced Audit and
P4: Advanced Financial Assurance

Management

Professional
section
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Presentation Notes
University section is 7 Foundation papers and Professional section additional 6 Professional papers.


CIPFA Benchmarks

}

Diploma level papers in:
UIVEHETY S o Financial Accounting « Audit and Assurance

section * Management Accounting * Managing Organizations
e Public Sector Financial  Managing Finance
Reporting

Professional
section x
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Presentation Notes
CIPFA was not included in the professional module as very few professional bodies reported they have programs with a public sector focus.
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» Excel based model, easy to navigate, modify
and adapt

The Benchmarking Tool - Features

» Maps the curricula content, learning
outcomes and proficiency levels of the
accountancy programs and compares them
against internationally-recognized benchmarks

» Integrated sections for both University &
Profession
» Modules can be used on stand alone basis or

» Integrated analysis of programs, in which case
relationships can be analyzed

Groupings

Learning
Outcomes

Syllabus
Content

Syllabus

Details




Syllabus Profile against IES Benchmark

Benchmarking Tool - University and Professional Results

Syllabus Profile against IES Benchmark

Undergraduate Core [
Undergraduate Elective =@=

SUBJECTS

Business Strategy and
Management

Businesses and Organization
Environment

Commitment to the Public Interest
Economics
Ethical Principles

Finance and Financial Management

Financial Accounting and Reporting
Governance, Risk Management
and Internal Control
Information Technology
Management Accounting

Professional Skepticism and
Judgment

~ Master Core
=0= Master Elective

T T T T T 1
100% 80% 60% 40% 20% 0%

60% 80% 100%

| Certified Accountant

SUBJECTS

I
I
I
I
I
I

Governance, Risk Management and Internal Control I

Professional Skepticism and Judgment

=@= Certified Public Accountant

] | I |
0% 20% 40% 60% 80%

1
100%
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Presentation Notes
Benchmarks both undergraduate and Master programs
Three benchmarks – ACCA, CIPFA and IES


| Analysis and Interpreation of Financial Statements |—

Audit and Assurance Engagements

Audit Testing and Reporting

Financial Accounting Concepts

Financial Management Techniques

Management Accounting Techniques

Management and Accounting

Management Techniques

Perforamnce Management and Decision Making

Preparation of Financial Statements

Principles of Financial Management

Recording Transactions and Events

Syllabus Profile by Subject Area

=@= Duplicate

|
|
|
|
|
|
| Management and Ethics
|
|
|
|
|
|

_‘TTTTTTTT—I—T—I—TT

Strategy

o
[

20%

T T
40% 60%

T
80%

1
100%

Benchmarking Tool - Combined Analysis

Syllabus Profile against IES Benchmark

Foundation
Intermediate

Advanced

Audit and Assurance

Business Strategy and Management

Businesses and Organization Environment

Commitment to the Public Interest

Economics

Ethical Principles

Finance and Financial Management

Financial Accounting and Reporting

Governance, Risk Management and Internal Control

Information Technology

Management Accounting

Professional Skepticism and Judgment

| T T T T
0% 20% 40% 60% 80%

1
100%
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The Study identified a number of
opportunities that can be
explored in future accountancy
education reforms

For each opportunity, the Study
also proposes a few practical tips
which, when combined with the
good practices identified, can
help accountancy education
providers to seize the key
opportunities and implement
reforms.

Study Outcome # 1. Key Opportunities

Opportunity # 1

Integrate academic and professional accountancy education

Opportunity # 2

Achieve greater international integration of programs

~) Opportunity #3

Expand the offerings of public sector education

Opportunity # 4

Enhance CPD systems and training programs

Opportunity # 5

BO R QI

Improve practical experience requirements and workplace
assessments
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Presentation Notes
There is potential for university programs at all levels to cover public sector topics, including International Public Sector Accounting Standards® (IPSAS®). Given that up to 25 percent of graduates ultimately find employment in the public sector, the introduction of more public sector courses would help align university programs with their graduates’ needs and may help to improve the quality of public sector financial accounting and reporting. 
Similarly, given that a sizable number of PAOs members work in the public sector, PAOs might want to consider introducing specialized public sector certification programs as well as tailored public sector Continuing Professional Development (CPD). An important step for PAOs in providing direction would be to gather case studies on how partnerships and alliances have been formed, and how obstacles can be overcome with organizations such as CIPFA.  For example, PAOs could work with public sector authorities, supreme audit authorities and other relevant stakeholders to identify the content for such CPD programs and training. 
The Study identified a few PAOs which had already expanded their offerings to public sector education, including developing public sector qualifications and introducing tailored CPD on public sector financial reporting. 

Developing the public sector education offering is beneficial for both universities and PAOs as up to 25% of graduates and sizable membership work in public sector.

Tips and Ideas:

Introduce CPD training tailored for accountants in the public sector;
Work with government employers to help identify the content and scope of new qualifications and CPD programs; 
Develop public sector certification programs. A possible cost effective approach could be to develop a set of public sector papers on top of the core accountancy qualification; 
University programs to include a greater focus on public sector accounting and reporting including IPSAS. 




Study Outcome # 2: Good Practices

}

» The regional study highlighted a number of good practices implemented by
universities and PAOs. These were cataloged in a side publication under 5 thematic

ﬁ Focus on Practical Experience

a Commitment to Lifelong Learning

a Assessment of Professional Competence

ACCOUNTANCY EDUCATION

Supporting a Quality Learning Environment D — G — iy

egovina, Kosovo,
Macedonia FYR, Montenegro and Serbia

E Collaboration and Partnerships
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Presentation Notes
One of the key takeaways that came out of the study are the “good practices in accountancy education”. Universities and PAOs in the region are finding innovative solutions to overcome capacity issues and implement sound education systems and IES. Inspired by these efforts as well encouraged by messages of peer reviewers we decided to publish the good practices in an accompanying publication that is a collection of these practices organized under thematic areas. 

Few examples:

University that is implementing a practical experience program to aid students develop professional skills;
PAO that is diversifying education offering to meet demand for specific public sector qualifications for its members;
PAO engaging in massive training and education focused on IPSAS in the country to promote improved public sector accounting
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Study Outcome # 3: Cross Cutting Areas

» Generalizing findings was very challenging as accounting systems differ in
each country

» Consideration was given to avoid “comparisons” but rather focus on good
practices

Cross Cutting Issues

* M Sources of h/" Demand & I—% International Ta Professional
'$W Funding 'l § Trends *9)8 Recognition & e Values, Ethics
Accreditation & Attitudes

=4l Curricula ,i\ CPD
I;_:.I Benchmarking _,..'--

Resources & Gender
l'—'_fj Capacity Profiles
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Presentation Notes
For example, in the cross cutting area of “resources and capacity” we could observe the following trends in the universities:
Salaries not always sufficient to retain and attract new staff
High number of hours for professors and sometimes high student to teacher ratios
Well qualified teaching staff but junior to senior staff mix not always optimal





} Study Outcome # 4: |[ES Implementation challenges

Practical
Experience

Professional values,
ethics and attitudes

Output based

CPD

approaches

Keeping up with
change

Very often measured purely on length of time employed
under supervision of qualified accountant, with no
requirement to document skills and competencies
Difficulties with sourcing qualified mentors and supervisors
Lack of approved employer schemes

Ethics is sometimes not covered at all progression levels of
professional certification programs or is an elective subject
Few examples when ethics was integrated in the curricula
Textbook approach to teaching ethics — lack of case studies
and other participative approaches




}

Study Outcome # 4: |[ES Implementation challenges

Practical
Experience

Professional values,
ethics and attitudes

Output based
approaches

Keeping up with
change

* Input-based measurement for CPD and practical experience
are dominantly applied

 There is a need to move toward output based systems that
demonstrate more clearly that competences have been
developed and maintained

* |Introducing more workplace assessments

 |tis not the quantity but the quality of CPD that often
presents an issue

 Modernizing delivery methods, more “soft skills” topics and
further flexibility in the systems

* Lack of resources to sustain and develop teaching materials
* Infrequent curricula update cycles — outdated syllabus
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Presentation Notes
Just few cases of output based measurement was noted. 


Benefits of Benchmarking and
Next Steps




} Perspectives

Enables visibility of syllabus

Assists decision-making during course selection (e.g. core vs.
elective, undergraduate vs. master’s program)

Increased awareness of skills and knowledge required.

=y

Highlights areas for improvement

Employers Possibility to compare programs
Evidence to support an application for accreditation
Analysis of gaps between academia and professional

education
Facilitates better linkage with PAOs (e.g. opportunities for

Policymakers exemptions)
Regulators Tool to influence policymakers.




} Perspectives

Employers

Policymakers
Regulators

Self-assessment tool: shows to what extent the learning
outcomes of a program compare with international
benchmarks

Gap analysis tool: aids conversion toward a learning outcomes
approach required by IES

Closes gaps between academia and professional bodies
Supports comparability among different programs
Evidence to support applications for recognition of
qualifications

Self-promotion tool used to attract new members to the
profession



Perspectives

}
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Employers

Policymakers
Regulators

Better skills and work readiness of the next generation of
accountants

Improved recruitment base

Employees acquire international proficiency in accounting

Overview of the education system at the country level

Support to MoF, MoE and regulators in the legislative process

Tool to support effective education resource allocation

decisions

Resource for National Accreditation Bodies when assessing

new accountancy programs

Tool to aid development of national competency frameworks. 9
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Presentation Notes
Government/Ministries of Finance/Regulators: In many jurisdictions IPD and CPD requirements are established in law or other regulations and in certain jurisdictions, Ministries of Finance or Oversight Bodies are responsible to (re)license accountants in public practice. The tool therefore could be used in the legislative process to identify areas that fall short of the international requirements or to confirm compliance with the international requirements. 
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Practical Application of Benchmarking

SR UEEEVATIEY  » Benchmarking identifies the problem,

assessment Too however does not provide a solution!
Baseline Assessment

Tool » IFAC analysis has indicated that IES
adoption worldwide is low:

Decision making tool L . .
& » |[ES adoption is a resource intensive endeavor

Diagnostic tool » IES implementation is a complex and multi-
(e.g. input in ROSCs) stakeholder commitment

» IES adoption / implementation requires a

Schedules supporting _ | _
syllabus content coordinated national effort between both private

(e.g. for accreditations or and public sector stakeholders
international recognition)
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Presentation Notes
The education profiling can find many uses in the education reform area. Some possible are listed on the slide.

It is important to note that although the tool can assist with accreditation it not an accreditation toolkit as it covers only the syllabus content part of a more complex process that also includes Assessment (Meeting Learning Outcomes) and Regulations (Structure and Quality Control).

Allows universities and PAOs to compare the content of its accounting syllabus against selected international benchmarks

Primarily it is a self diagnostic tool that shows to what extent the learning objectives of a program compare to a predetermined set of learning outcomes

 


Next Steps

» Develop a tool to aid IES adoption, in collaboration with IFAC by:

» performing assessments in jurisdictions and identifying gaps of adoption of
revised IES;

» assisting private- and public-sector stakeholders to collaborate on roadmaps
to implement IES;

» providing guidance materials and best practice advice on IES.
» Impacts:

» Education systems that develop competent accountants
behaving with integrity and provide society with reliable
financial information that underpins economic development.

» fundamentally increase the implementation of IES worldwide,
» promote collaboration of public and private sector organizations,
» enable free movement of labor for regional economic integration

¢
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Thank you!
Questions?
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