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The case for change in accounting education

» I. Introduction
» II. What is a Conceptual Framework and its impact on accounting education
» III. Examples of changes to accounting education as a result of IFRS adoption
» IV. The broader case for change in accounting education
» V. International Education Standards (IESs)
» VI. Examples of compliance with IESs
» VII. Competency-based education in U.S. Colleges 
» VIII. Implementing Competency-based education: best practices

Presenter
Presentation Notes
Accounting means “Accounting and Audit”Also accounting education is not only for accountantsFirst Course in accounting could be someone’s ONLY course in accountingGeneral consensus (and IES backing) that:Skills of Auditors >= Skills of AccountantsNot just interesting information, but standards and examples which should guide your afternoon discussions.
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I. Introduction - many international standards

» IFRS and IFRS for SMEs
» International Accounting Standards Board

» International Public Sector Accounting Standards (IPSAS)
» International Public Sector Accounting Standards Board (IPSASB)

» International Standards on Auditing (ISAs) and International 
Standards on Quality Control (ISQC)

» International Auditing and Assurance Standards Board (IAASB)
»Ethics Standards for Professional Accountants 

» International Ethics Standards Board for Accountants (IESBA)
» International Education Standards (IES) 

» International Accounting Education Standards Board (IAESB)

Presenter
Presentation Notes
There are several sets of standards which are relevant to the training of Public Accountants:I will be referring to IFRS in most of my presentation, and using them as a “proxy” for international standards, for several reasons:IFRS for SMEs were developed as a simplified version of IFRS.IFRS and IPSAS have a lot in common. Both sets of standards are based on a Conceptual FrameworkInternational Education Standards are certainly an important benchmark to consider when reforming training programs and they are very relevant to Professional Accountancy Organizations (PAOs) who are its members; and we will return to these later today.
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I. Introduction – Not just another set of standards

» Red = Countries which require the use of IFRS for the vast majority of listed companies, based on a study of 143 
countries, representing 97% of world GDP

Afghanistan China Iceland Montserrat South Africa 
Albania Colombia India Myanmar Spain 
Angola Costa Rica Indonesia Nepal Sri Lanka 
Anguilla Croatia Iraq Netherlands St Kitts and Nevis 
Antigua and Barbuda Cyprus Ireland New Zealand St Vincent and the Grenadines 
Argentina Czech Republic Israel Nicaragua Suriname 
Armenia Denmark Italy Niger Swaziland 
Australia Dominica Jamaica Nigeria Sweden 
Austria Dominican Republic Japan Norway Switzerland 
Azerbaijan Ecuador Jordan Oman Syria 
Bahamas Egypt Kenya Pakistan Taiwan 
Bahrain El Salvador Korea (South) Palestine Tanzania 
Bangladesh Estonia Kosovo Panama Thailand 
Barbados European Union Kuwait Paraguay Trinidad & Tobago 
Belgium Fiji Latvia Peru Turkey 
Belarus Finland Lesotho Philippines Uganda 
Belize France Liechtenstein Poland Ukraine 
Bermuda Gambia Lithuania Portugal United Arab Emirates 
Bhutan Georgia Luxembourg Qatar United Kingdom 
Bolivia Germany Macao Romania United States 
Bosnia and Herzegovina Ghana Macedonia Russia Uruguay 
Botswana Greece Madagascar Rwanda Uzbekistang 
Brazil Grenada Malaysia Saint Lucia Venezuela 
Brunei Guatemala Maldives Saudi Arabia Vietnam 
Bulgaria Guinea-Bissau Malta Serbia Yemen 
Cambodia Guyana Mauritius Sierra Leone Zambia 
Canada Honduras Mexico Singapore Zimbabwe 
Cayman Is. Hong Kong Moldova Slovakia  
Chile Hungary Mongolia Slovenia  

 

Presenter
Presentation Notes
 CAVEAT: Listed Companies only. In France, consolidated accounts only.The battle for adoption has been wonThe battle for implementation is still in progress….IFRS has been adopted around the World, with the major exception of the US. Securities and Exchange Commission (SEC) allows foreign listed entities to issue their statements in accordance with IFRS, without providing a reconciliation with US GAAP. US GAAP has also been converging with IFRS, in particular since the Norwalk agreement of September 2002. IFRSs are not rooted in local GAAP. Even though the IASB Board does comprise representatives from around the World, conducts its business in a transparent manner, and encourages stakeholders from every country to express their views during the standard drafting process, this has to be done in English, and requires time, skills, and resources which only larger Professional Accountancy Organizations and international firms have access to.Their adoption is fairly recent. They change often, even though they are more stable than 10 years ago.They are not easy to read, 3000+ pagesSome are IASs, others IFRSs; there is a Red Book, a Green Book, etc. Published IFRSs consist of:Standards; Accompanying Illustrative Examples and Implementation Guidance; and  Basis for Conclusions.
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I. Introduction – Principles based standards

Presenter
Presentation Notes
These challenges lead us to ask: Why have these standards become so popular?They meet the needs of institutional investors: The Standards are grounded in economic realities, rather the legal aspects of a transaction. They are “principles-based” and not “rules-based”.They are based on a Conceptual Framework, whose purpose is to set out the principles that underlie the preparation and presentation of financial statements. The preparation of financial statements is based on estimates, judgements, and models, rather than exact depictions. The Conceptual Framework provides the concepts on which these uncertainties are based.The main aim of the Conceptual Framework is, therefore, to help the IASB prepare new Standards and revise existing Standards. The IASB Conceptual Framework: (a) enhances consistency across standards, (b) enhances consistency across time as Board members change, and (c) provides a benchmark for judgements. The Conceptual Framework also helps national standard-setters, preparers, auditors, users and others interested in IFRS in completing their tasks. Conceptual Framework helps financial statement preparers develop accounting policies in the absence of a specific standard (IAS 8 hierarchy).The Conceptual Framework is, however, not regarded as a standard, and therefore cannot override any IFRS Standard. The European Union has a procedure to adopt IFRS, but chose not to adopt the Conceptual Framework. The Conceptual Framework is in the process of being updated
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I. Introduction – Principles based standards

Presenter
Presentation Notes
The good news is that because the Conceptual Framework provides the foundation on which standards are developed, it can also provide the foundation for teaching the Standards. The IFRS Foundation, and Mike Wells in particular, former Education Director of the IASB, have coined a term for this concept: “Framework-based teaching”. As mentioned earlier, the IASB has developed a significant amount of free teaching resources, many available in Russian, which can be downloaded from its website. I encourage you to consult these resources, if you haven’t already done so.



II. WHAT IS A CONCEPTUAL 
FRAMEWORK AND ITS IMPACT 
ON ACCOUNTING EDUCATION

Presenter
Presentation Notes
The IASB Conceptual Framework sets out the agreed concepts that underlie IFRS Financial Reporting. Financial Reporting is not a pure science. Different people have different views about what financial reporting is about. So we have a framework that has gone through due process and reflects the agreement that accountants around the World have come to as to what financial reporting should be about, and the concepts that should underlie the financial reporting that we are trying to achieve with IFRS.It is a practical tool that assistsThe IASB to develop standardsPreparers to develop consistent accounting policiesOthers to understand and interpret IFRSIt underpins the decisions made by the IASB when setting StandardsIt will affect future standards developed by the IASBIt addresses fundamental issuesWhat is the objective of financial reporting?What makes financial information useful?What are assets, liabilities, equity, income and expenses, when should they be recognized and how they should be measured, presented and disclosed?The Original Conceptual Framework dates back to 1989. Latest revisions 2010, and current exposure draft revised and published in 2015
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II. What is the IFRS Conceptual Framework

Objective:
To provide Financial 
Information useful in 

making decisions about 
providing resources to 

the entity

Presenter
Presentation Notes
All concepts in the Framework flow from the original objective, the objective of financial reporting:“Provide financial information about the reporting entity that is useful to existing and potential investors, lenders, and other creditors in making decisions about providing resources to the entity”. (2010 Conceptual Framework).2010 CF includedObjectiveQualitative CharacteristicsElementsMeasurement Recognition2015 Exposure DraftAll of the above, +De-recognitionPresentation and DisclosureReporting Entity
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II. What is the IFRS Conceptual Framework

Objective:

Qualitative

Characteristics

Presenter
Presentation Notes
What makes information useful to users (2010 Conceptual Framework):-   Relevant (capable of making a difference to decisions made by users)Capable of being faithfully represented (depicts what it purports to depict)Complete, neutral, free from error.
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II. What is the IFRS Conceptual Framework

QUALITATIVE 
CHARACTERISTICS

- Relevance
- Faithful 

Representation

Presenter
Presentation Notes
Qualitative characteristicsPrudence: Was removed in 2010.Reintroduced and defined as “exercise of caution when making decisions under conditions of uncertainty”.Should be neutral (no overstatement or understatement). Hidden reserves are not a sign of prudence but are recorded to cover imprudence at a later stage (smoothing of results).Reliability:“Faithful representation” previously captured the concept of reliability.Some concern over capturing measurement uncertainty: Information may not be useful if there is a high level of measurement uncertainty.Reliability encompasses more than just tolerable level of measurement uncertainty: Complete, neutral, and free from error.Revision makes sure that measurement uncertainty is included in “Faithful representation”:Selection of measurement basis, recognition.Not replacing “Faithful representation” as a qualitative characteristic.Substance over form:Revised Conceptual Framework highlights this concept; that substance is what matters, not legal form of item or transaction.
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II. What is the IFRS Conceptual Framework

ENHANCING 
CHARACTERISTICS

Comparability
Verifiability

Understandability 
Timeliness

Presenter
Presentation Notes
Enhancing characteristics: comparability (over time, between entities), verifiability (can 2 independent parties come up with same answer), understandabilitytimeliness
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II. What is the IFRS Conceptual Framework

REPORTING ELEMENTS:
Assets

Liabilities
Equity

Income 
Expenses

Presenter
Presentation Notes
More simplified definitions of assets and liabilities.Asset - Focus on the fact that an asset is an economic resource, not the economic benefit that may flow to the entity as a result of holding the asset.Asset − before - A resource controlled by the entity as a result of past events and from which future economic benefits are expected to flow to the entity.Asset – after - A present economic resource controlled by the entity as a result of past events.Liability - Focus on the fact that a liability is a present obligation, rather than the outflow of economic benefit that will ultimately result.Liability – before - A present obligation of the entity arising from past events, the settlement of which is expected to result in an outflow from the entity of resources embodying economic benefits.Liability – after - A present obligation of the entity to transfer an economic resource as a result of past events.Removed “expected” from definitions: Had been interpreted as requiring a certain probability of inflow or outflow. Based on the revised CF, assets can be recognized even if there is a low probability of economic benefit or outflow. (See next point)Economic resource: Introduced a definition�“A right that has the potential to produce economic benefits” (no probability of expectation).Guidance to assist with recognition of assets and liabilities.Clarify what a “present obligation to transfer an economic resource” means 2 conditions are in place:There must be no practical ability to avoid the transferAn intention, or probability of transfer is not enough… Must result in significant disruption if transfer doesn’t occur (consequence more adverse than the transfer itself)There must be a past event: the extent of the obligation is determined by reference to past activities or benefits receivedAn entity has no obligation for future expenses because there has been no past event that would trigger a present obligation.Example: Bank levies / conditional obligations (Does the bank have the practical ability to stop operating as a bank - if not, it may have a present obligation to pay the levy).  
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II. What is the IFRS Conceptual Framework

QUALITATIVE

CHARACTERISTICS

REPORTING

ELEMENTS

RECOGNITION 
CONCEPTS

MEASUREMENT 
CONCEPTS

DISCLOSURE 
CONCEPTS

ASSUMPTIONS

CONSTRAINTS

OBJECTIVE

Presenter
Presentation Notes
RecognitionExisting criteriaMeet the definition of an asset or liabilityProbable that any future economic benefit associated with the asset or liability will flow to the entityThe asset or liability has a cost or value than can measured reliablyProposed criteria (Based on qualitative characteristics of useful information)Meet the definition of an asset or liabilityRelevance (info. must be relevant-capable of making a difference to decisions of users)Faithful representation (information must be capable of it)Cost/benefit considerationsAll criteria to be considered together to reach a decision De-recognitionExisting criteria: NoneProposed criteria: Aim is to faithfully represent both:The entity’s retained assets and liabilities; and Any resulting changes in its assets and liabilities.A problem arises when the two aims compete: Some guidance is provided on techniques the IASB Board may use to address this situation. MeasurementVery little guidance in the existing CFThe current exposure draft focuses on: Description of the different measurement basis available - 2 broad categoriesWhat information they produceFactors to consider when selecting a measurement basis The 2 measurement bases are:Historical cost - Information from a transaction or an event that created the asset or liability (depreciated historical cost, amortized cost for financial assets and liabilities)Current value (reflects conditions current at measurement date)Use market participant assumptions: Choose Fair ValueUse entity specific assumptions: Choose Value in use (assets) / fulfillment value (liabilities)Selecting a measurement basisConsider qualitative characteristicsWhat information will be relevant (see below)What information will provide faithful representationConsider enhancing characteristics: Comparability, verifiability, timeliness, and understandabilityConsider cost constraintQuality Characteristic: Relevance (in considering measurement basis)Consider the information produced by measurement for both statement of financial position and statement of financial performanceConsider how the asset or liability will contribute to future cash flowsConsider business activities – for example, for Property: office building or investment (if planning to sell: fair value may be better / if planning to use in business, consider historical cost)Characteristics of asset or liabilityVariability of cash flow Sensitivity of asset or liability to risk (a derivative may be held by bank with no intention to sell, but due to its nature, historical cost makes no sense)Level of (measurement) uncertainty: If high, may be better to choose a different one, but again, that measurement basis may be the only relevant one (i.e. derivative) Profit or loss / Other Comprehensive Income (OCI)Based on users views, states clearly that The statement of Profit or Loss is the primary, but not only, source of information about an entity’s financial performance in the period.There is a rebuttable presumption that income and expenses are included in the P&L (rather than OCI).A profit or loss total or subtotal is required.Other Comprehensive Income - items to be included:Only if excluding them from Profit or Loss (and reporting in OCI) enhances the relevance of profit or loss in the periodOnly think this will be the case for some income/expense that result from changes in measures of assets and liabilitiesRecycling: rebuttable presumption of recycling: items reporting in OCI to be reclassified in P/L (can only be rebutted if cannot identify a period in which it would provide relevant information to include in P/L, rather than OCI)COMMENT DEADLINE: OCT 2015 / REVISED CF: To be issued in 2016. ISSUESConflict between prudence and neutrality?Prudence: You should be cautiousNeutrality: You should be unbiased  There are significant topics / matters that are not addressed in the proposals, such as the distinction between equity and liability, the concept of financial performance, the characteristics of income and expenses that should be presented in OCI, and the rationale for recycling of gains and losses in OCI to P/L. A Framework that does not explore such topics in more detail may have gaps that will make its applicability less useful. Should changing the Framework automatically trigger changes to existing IFRS? This could create instability. Nevertheless, inconsistencies should be documented. The main areas:Some of the guidance in IAS 32 on classifying financial instruments as liabilities or equity conflicts with the definitions in the Framework (e.g. the classification of share-settled debt and certain puttable instruments). These issues are being explored in a separate project.Some of the requirements of IAS 37 Provisions, Contingent Liabilities&Assets as interpreted by IFRIC 21 Levies, are inconsistent with the new concepts for identifying liabilities.Transition period: The IASB proposes a transition period of approximately 18 months for the amendments, with retrospective application in accordance with IAS 8.CONCLUSION: THE FOUNDATION OF THE ACCOUNTING STANDARDS YOU ARE REQUIRED TO TEACH IS A LIVING DOCUMENT / WORK IN PROGRESS
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II. Framework-based teaching: How to implement it?

Each standard: Rules

Economic event

Cost/benefit 
considerations

Each standard: Principles

Conceptual considerations: 
Framework

Practical and other 
considerations

Source: Coetzee and Schmulian (2011)

Principle-Based Education

Presenter
Presentation Notes
Framework-based teaching relates concepts in the IASB’s Conceptual Framework to the particular IFRS requirements that are being taught.Because the Framework established the concepts that underlie those estimates, judgements and models, it provides students that have been exposed to Framework-based Teaching with a basis for the use of judgement in resolving accounting issues.By relating those concepts to IFRS requirements, Framework-based teachingEnhances the ability of students to exercise the judgments that are necessary to apply IFRS.Prepares students to continuously update their IFRS knowledge and competencies.Prepares students for their role as a potential standard-setter for their organization:Even when local GAAP needs to be taught alongside IFRS, Framework-based teaching provides an efficient basis for simultaneously teaching both sets of standards. How to implement it IFRS teachers should first teach their students:- The objectives of general purpose financial reporting, which underlies other concepts in the Framework.- The concepts that flow from that objective.- Which concepts are robust (and which are not):Objectives  / qualitative characteristics / definitions of elements are strongMeasurement / recognition are weakThen, when moving from concepts in the Framework to principles in the Standard:- Understand how rules are built on top of principles.- Good rules, necessary application guidance to give effect to the principles- Bad rules, exceptions, deviations from framework- Cost-benefit considerations applied by Board, to reach decisionsStudy the Basis for Conclusions to make these connections: these aspects are explained.Before discussing the individual standard applicable, students should understand the economics of a transaction or event, and discuss it with respect to:For example, if covering lease accounting, the instruction could begin with the differences between buying and leasing an asset, what the economics of doing one vs. the other, and what would be the effects on financial statements of capitalizing leases vs. expensing lease payments as they are incurred. Then the coverage could move on to the fundamental principles that determine whether leases should be capitalized or not, e.g. how much of the fair value is covered by lease payments. Only after the economic issues and the basic principles are covered would some of the details (e.g., what to do with contingent rentals) that distinguish IFRS from GAAP be mentioned. In this approach, about 50% of the effort would be on economics, 25% would be on the principles (that ought to be pretty similar), and 25% on the rules (that could be different)”.CONSEQUENCEOther proponents of Framework-based teaching, Barth (2008), Carmona and Trombetta (2010) and Wells (2011) have stressed the need to embed the teaching of accounting within the context of its “foundational theories” which includes economics, valuation concepts and techniques, and business administration. In particular, Carmona and Trombetta (2010) argued that it “is absolutely impossible to account properly for a structured finance product without first having grasped proper understanding of the economics of the instrument. Similarly it is impossible to account properly for a business combination without reaching an understanding of the strategic and organizational implications of the combination”.
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II. Framework-based teaching: Benefits?

Presenter
Presentation Notes
The principles-based approach to accounting standards in IFRS provides accounting educators with a perfect opportunity to make changes to the accounting curriculum that enhance the development of a broader range of skills. “Because the objective of the Conceptual Framework is to facilitate the consistent and logical formulation of IFRSs, adopting a Framework-based approach to teaching IFRSs provides students with a cohesive understanding of IFRSs by relating the requirements in IFRSs to the objective of IFRS financial information and the concepts that underlie IFRSs and inform its development.  That understanding should enhance the ability of students to exercise the judgements that are necessary to apply IFRSs and should better prepare them to update continuously their IFRS knowledge and competencies in the context of life-long learning” Mike Wells, Director of the IFRS Education Initiative (2011)The emphasis on teaching underlying concepts instead of rules has the potential to free up scarce resources as educators provide students with the ability to discover solutions on their own without having to learn every rule.  Such an approach is already the tradition in legal education where tomorrow’s lawyers are not expected to learn by rote every law. To continue teaching to a set of detailed rules entails significant drawbacks.talented people will not be attracted to the accounting profession and that a memory-based curriculum is unworthy of both a University education and a profession.Accounting education, which emphasizes rote learning over understanding, also has the potential to engender a paralysis in decision-making when students or practitioners encounter situations not covered by the rules,or where the rules are ambiguous.And this leads us to one of the challenges posed when adopting Framework-based teaching.
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II. Framework-based teaching: Challenges?

Presenter
Presentation Notes
Teaching to a set of detailed rules may entail significant drawbacks, but it brings with it the comfort of certainty for the teacher and the student.Within this mode of education, accounting exercises have “right” and “wrong” solutions. There exists a “correct” way to account for a certain transaction and it has to be determined for every possible business situation. The emphasis is on the outcome, and much less importance is placed on the fundamentals of the accounting model.Instructors who try to use this method to cover more than one set of standards (i.e. national GAAP and IFRS) face inordinate pressures to “cover” the expanding volume of written standards.Developing new materials and getting textbook authors / publishers to incorporate IFRS material is seen as problematic.The changes required to accounting education as a result of the adoption of IFRS will vary greatly because not all countries begin the adoption process from the same starting point.Even though IFRSs are touted as “principles based” as opposed to supposedly “rules-based” national GAAP, this is somewhat of a simplification:IFRSs do contain rules, which aren’t always consistent with the principles laid out in the conceptual framework.Many existing national standards were based on a conceptual framework, and had been converging with IFRS before they were adopted (Australia and Canada, in particular). 



III. EXAMPLES OF CHANGES TO 
ACCOUNTING EDUCATION AS A 
RESULT OF IFRS ADOPTION

Presenter
Presentation Notes
When I had narrowed my research to 3 countries, and reached some preliminary conclusions, I wanted to subtitle this section “The Good, the Bad, and The Ugly”, but later I realized “The enlightened, the lazy, and the uninspired” might be more suitable. I will let you determine who is who… 
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III. Examples: Australia

Presenter
Presentation Notes
Prior to Australia’s adoption of IFRS on 1st January 2005, it already had in place a policy that converged Australian GAAP with IFRSThe similarities between the Australian and the IASB accounting conceptual frameworks also meant that the building blocks that formed the basis of financial reporting were similar. What is notable about Australia is that, even though IFRSs were developed for public entities reporting around the World, Australia’s adoption of IFRS included their application in the not-for-profit sector.In addition, Australia’s Financial Reporting Council (FRC) announced the adoption of IFRS in June 2002, which was two and a half years before their mandatory application from 1 January 2005. This relatively long transition period, combined with a pre-existing policy of converging Australian GAAP with IFRS, meant that Australian accounting educators had time to understand the changes, develop materials and modify textbooks with a widespread, if implicit, decision to start teaching IFRS to students expected to graduate after 2005.The areas that did pose a significant challenge for those in charge of adapting Australian GAAP to IFRS, included:Under IFRS, the revaluation of intangible assets was greatly restricted compared with the former position under Australian Accounting Standards.Within Australia, prior to 2005, goodwill was required to be systematically amortized over a period no greater than 20 years. Under IFRS, annual tests need to be undertaken to determine whether the value of goodwill is impaired.Under Australian Accounting Standards, the revaluation of property, plant, and equipment is done by class of asset, while under IFRS, this occurs on an asset-by-asset basis.Under the IFRS, the classification of “revenues” no longer refers to all inflows, but rather is restricted to those that relate to an organization’s ordinary activities. Sale of assets other than inventory to be classified as “gains” or “losses” to be shown in the statement of comprehensive income (previously included in the income statement) As far as accounting education is concerned, traditionally, a degree in accounting has been a pre-requisite for entry to professional training courses leading to full membership of one of the three professional bodies. The professional accounting bodies maintain oversight of academic programs offered by higher education providers What the Professional bodies have done is identify core areas of study. Financial accounting generally covers approximately 30% to 40% of a three-year curriculum in an undergraduate degree, while in coursework Masters’ degrees, the percentage of coverage is slightly higher given the more condensed nature of the degree and fewer units of study. The teaching of Financial accounting standards occurs in the second- and third-level courses of study in Financial accounting at the undergraduate level, or the latter half of a postgraduate coursework Masters’ degrees.The main impact on academics arose from the need to update existing teaching materials in preparation for the introduction of IFRS in 2005. While there was a 3 year lead time for this to occur, it would appear that many academics relied on the publication of new editions of existing textbooks to effect their change to teaching IFRS.One text, Deegan’s (2010) Financial Accounting, has typically been used by academics for corporate accounting. According to its publisher, McGraw-Hill, this text commands a substantial proportion of the market share in this area of the accounting discipline (78% of market share incorporating both undergraduate and postgraduate studies in Financial accounting in 2012).As a market leader, the publisher and author adopted what could be seen as a strategic decision to release a new edition of the text immediately prior to 2005 that reflected the financial reporting environment under IFRS. In doing so, the text offered a “safety net” for educators in a time of transition to IFRS, providing up-to-date teaching and support material, including lecture slides, worked examples, test questions, and solutions. For accounting educators, the preparation of teaching materials and resources in readiness for the adoption of IFRS in the classroom was minimal With regard to accreditation (certification) of accounting courses, the adoption of IFRS has not resulted in significant changes in approach.  Conclusions The adoption of IFRS in Australia and its impact on teaching was incremental rather than monumental. As the IFRS Implementation was closely aligned to previous standardsThe transition was supported by new revisions of textbooks for advanced accounting courses.A failure to change the approach to teaching has been attributed partly to the nature of the first-year courses in accounting in Australian Universities. Since they usually cater to both Accounting and non-accounting majors, academics have seen less need to focus on teaching IFRS. The authors of the study contend that the Australian adoption of IFRS was, from a pedagogical perspective, a lost opportunity. Currently, this reluctance has meant that accounting continues to carry the mantra of a routine/dull profession, and in many instances, accounting graduates are joining the workforce inadequately equipped with the skills to apply judgements, as required in a principles-based IFRS approach.
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III. Examples: South Africa

Presenter
Presentation Notes
Unlike Australia and Canada, where the Professional Accounting Organizations have “in-house” education departments which develop and deliver education courses and train their candidates before testing them through examinations before admitting them into full membership, in South Africa the Professional Association has delegated all the training to Universities. This scenario is similar, and perhaps a more extreme version of the US environment, where the AICPA’s Uniform Exam strongly influences the curriculum.There are a number of accredited universities (around 13) across the country that prepares students for the professional examination.The professional accountancy examination administered by the profession is individualistic and knowledge-based, stressing the memorization of IFRS rules and the application thereof in various fictitious, single-answer scenarios. The success of South African University accounting departments is based almost exclusively on their alumni’s performance in the professional accountancy examination and maintaining their accreditation with the Professional Association.The level of technical proficiency of these graduates, in terms of their current knowledge of the detailed rules of IFRS, has been lauded by employers. Furthermore, the question must be raised whether students are in fact prepared to sustain this level of proficiency in the long term, given their lack of conceptual grounding in financial reporting. There are, of course, some examples of good practices in South Africa, and I would like to highlight one of those.University of Cape Town One of the methods that can be used to prepare students for the challenges of preparing for professional examinations that examine IFRS, particularly where that is done in an open book format, is to use IFRS for SMEs as the teaching material for a more junior course e.g. second year of a four-year educational process. This model focuses on the Conceptual Framework in first year in conjunction with some basic bookkeeping. This implies that not only should students be able to prepare simple financial statements, but also be able to justify the transactions that have been processed in terms of the Conceptual Framework. In their second year, the students are taught the principles as applied in the IFRS for SMEs and are allowed to have a copy of the IFRS for SME Handbook with them during their tests and examinations. This approach has a number of practical and educational advantages. On the educational side, this implies that the emphasis needs to be placed on the principles that apply to the majority of the companies – and removes the temptation to focus on the exceptions and to some extent more interesting complexities. A more important aspect is that it develops a culture of referring to the Standards as the authoritative source in answering questions. The fact that the IFRS for SMEs is written in plain English is a huge plus. Using the IFRS for SMEs is a useful way to ease them into the requirements of the full IFRS standards, which they are then expected to apply in the third and fourth years of their studies
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III. Examples: France

Presenter
Presentation Notes
France is often regarded as belonging to the “continental European countries” category. Most of the characteristics attributed to this category can be found in France: traditional Roman law, the major influence of government in accounting regulation, the influence of taxation rules, and the weakness of financial markets.Current French accounting rules derive from the General Accounting Plan (Plan Comptable General - PCG), the first version of which was written in 1947 by a commission of experts. The PCG primarily concerns individual accounts and must be applied by all companies, listed or otherwise, regardless of their size.In addition to the requirement to use IFRS for the consolidated financial statements of listed companies, the 2002 EU regulation gives each member state the option to require or allow the use of IFRS for individual financial statements and/or the consolidated financial statements of unlisted companies. France decided that IFRS would not be allowed for French individual financial statements, mainly because the use of IFRS would have required significant modifications to tax and commercial laws. In France, accounting has been traditionally assigned three main objectives. - 1. In the first instance, accounting is a way of proving how transactions have been carried out. - 2. Next, it has to enable the determination of income, which is the basis for the calculation of corporate tax and for the distribution of dividends. - 3. Finally, accounting provides information about the financial situation of a company. Even though the PCG has been amended several times, giving greater importance to the information objective, all three objectives still exist.French GAAP is certainly more rules-based than IFRS. Tax rules must be applied in the PCG financial statements if the firm wants to benefit from the tax deduction, even if it does not represent the economic reality of using the asset. The PCG also contains specific requirements about how to record transactions. For example, the way the disposal of an asset is recorded is very detailed. In addition, the PCG contains specific compulsory formats for financial statements. For instance, income statements must be presented by nature, and the classification of operating, financial, and exceptional expenses/revenues is strictly specified. Finally, the PCG imposes a very detailed and standard chart of accounts, with a specific codification for each account, to be applied by all business entities.The French accounting context and its rules-based orientation affected the way accounting was taught, and was mostly involved with bookkeeping. Students were traditionally required to master the following skills at the end of introductory course: First, they had to be proficient in double-entry bookkeeping.Second, they had to be able to present the balance sheet and income statement according to the PCG specified and detailed formats. French GAAP gives priority to the legal form of transactions in most cases, implying as a consequence that many economic transactions that raise questions under IFRS are not an issue under French GAAP. Students are not asked to make any judgement about how to record a lease or a specific sale transaction. In advanced courses, such as intermediate financial accounting, or consolidated financial statements, students are asked to record more complicated transactions (i.e. issue of capital, mergers, share-based payments), but the focus remains on technical points and little emphasis is placed on the interpretation of the transactions.
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III. Examples: France: Ecole Superieure du Commerce de 
Paris (ESCP-Europe)

Presenter
Presentation Notes
I would like to preamble this section by stating that Ecole Supérieure de Commerce de Paris (ESCP) is just one Business School in France; it is one of the best. Their experience with adapting the accounting courses to IFRS is not – unfortunately − an accurate indicator of changes to accounting education in the other Universities or Business Schools, leading to the French CPA Designation (Expert Comptable).At the time of facing the significant challenge of incorporating of IFRS into their accounting curriculum, ESCP was also dealing with a change in student population,After a transition period during which the ESCP taught mainly French GAAP, together with some comparisons to IFRS, a complete shift to IFRS was made in 2009. Simultaneously, the ESCP established new pedagogical objectives:- Teach students how to predict the impact of decisions on financial statements, - Teach students how to examine financial statements and analyze key information,- Develop students’ skills related to understanding financial statements in an international context, and - Train future international managers.
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III. Examples: France-ESCP

Transaction Identification

Students must be able to define 
economic transactions before 

recording them.

- Use real cases
- Presentation of multiple 
transactions in different industries

- Design of dedicated exercises 
based on real life cases
- Assessment in final exam

Recording Process

No real changes (students must be 
able to record transactions.)

No real changes (double entry, 
business game)

No real changes (business game, 
tests)

Presentation & Analysis: F/S

Students must be able to identify 
and explain the impact of how 
the transaction is defined o the 

presentation and analysis of 
financial statements.

No real change (business games, 
real case studies including 

presentation by a CFO) 

Explanation of recording impacts 
become explicit and are 

emphasized.

Source: A French experience of an IFRS Transition Carole Bonnier, Frederic Demerens, Christopher Hossfeld, and Anne Le Manh, Issues in 
Accounting Education, Vol. 28, No. 2, 2013

Main Pedagogical Impacts on the Way the Accounting Process is Taught

Learning goals

Learning strategy

Assessment

Presenter
Presentation Notes
In order to achieve these objectives, the teaching approach was modified by introducing more interpretation and cutting back on bookkeeping. Students were asked to analyze and define transactions with respect to the Conceptual Framework.Second, while IFRS has not revolutionized recording techniques (with respect to French GAAP), in some cases it does require practitioners to memorize and apply additional recording schemes. The adoption of IFRS for the introductory course has led to increased emphasis on the presentation and analysis of financial statements.Table 3 summarizes how teachers modified their teaching approach to achieve the new pedagogical objectives.Challenges and impactDevelopment of course materialThe accounting department had to create its own teaching material (textbook, presentations, case studies, and exercises) because when ESCP changed to IFRS, there were few resources available; especially not in French, which was and is the teaching language. Pedagogical challengesThe principles-based approach of IFRS leads to several challenges in terms of teaching:changing the learning attitude of students, determining the appropriate degree of detail for topics studied, and adjusting the assessment process.With IFRS, it is neither instructive nor helpful to students to teach standardized solutions to accounting problems. Whereas the traditional accounting program at ESCP Europe was mainly centered on the repetition of French GAAP accounting treatments, IFRS required professors to teach concepts and principles based on underlying theories. To apply IFRS, students should be able to make judgments based on economic, financial, and other concepts. In many cases there may not be a standard solution to problems. Therefore, students cannot expect to be taught and to repeat ‘‘the’’ final answer (a learning attitude hereafter referred to as the ‘‘repeat’’ mode). Instead, they had to find it themselves based on the different underlying concepts (hereafter called the ‘‘find’’ mode). The Adjustment of the Assessment ProcessThe ‘‘Find’’ mode is problematic in that it makes it far more difficult for students to study for exams and for professors to prepare exam questions. In the traditional setting (‘‘Repeat’’ mode), students just had to memorize the standardized accounting solutions. Once they had mastered these solutions, they could be relatively sure to pass the exam with a decent grade. Students should be presented with ambiguous cases and have to find their own solutions. ESCP therefore adopted a gradual approach: start with questions and cases that are rather clear-cut, and then introduce more and more ambiguity. To implement this approach, they developed primarily their own cases because it was easier to create cases adapted to their environment of large listed European companies, than to translate English-language cases. Also, at the beginning of the transition process there were not as many case resources available as there are today.For professors there was a dilemma. On the one hand, they were tempted to invent questions and cases that had only one correct answer, making grading easier and avoiding grade disputes. On the other hand, such questions did not prepare students sufficiently for judging situations that may not be as clear-cut as an exam question, and may not have just one possible solution under IFRS.Another assessment issue was that grading and providing feedback in general became more difficult. In the traditional French GAAP setting, standardized solutions predominated. It was, therefore, relatively easy to grade exams and show students where errors were made and how to avoid them in the future. Under IFRS, the solution is subject to an assessment of the situation and so there may not be a single solution. Therefore, the process of arriving at a solution (or for a specific situation, the only solution) has to be explained in detail, including the grading. The professor may have to accept different solutions given that the reasoning behind them is correct and must also fully explain why a certain answer does not get full credit.
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III. Examples: France-ESCP

Recording

FS presentation and 
analysis of impacts

Defining transactions

Final exam grade composition

Presenter
Presentation Notes
AssessmentsThe impact of the transition to IFRS on how the accounting process is taught has necessarily changed the way the teachers assess the achievement of learning objectives. The definition of economic events and the presentation and analysis of financial statements matter much more since the transition to IFRS.As a result, they have adjusted grading requirements (tests, case presentations, business game, etc.) to these changes. The composition of the final exam grade illustrates this evolution in requirements, as shown in the graph on screen.Prior to the IFRS transition, Bookkeeping was the main requirement of the final exam (more than 50 percent of the final grade). When teaching French GAAP, the right accounting entries for economic events implicitly assessed the comprehension of these events and their financial impacts. After the transition to IFRS, Bookkeeping requirements had declined (to around 30 percent of the final grade in 2009 and 2010), giving way to the definition of economic events and the presentation and analysis of financial statements (almost 50 percent of the final grade). Questions about the definition of economic events and their impacts on financial statements had become much more detailed.Bookkeeping tasks were still incorporated to assess knowledge of the recording process, while the definition of economic events and the presentation and the analysis of financial statements assess knowledge of the economic perspective of IFRS. Assessing students’ comprehension of the link between accounting and financial issues had become much more explicit.
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III. Examples: France-ESCP

Mode:
Repeat

Mode:
Find

Presenter
Presentation Notes
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III. Examples: France – lessons learned

Create

Evaluate

Analyze

Apply

Understand

Remember

Combining parts to make a new whole

Judging the value of information or ideas

Breaking down information into component parts

Applying the facts, rules, concepts, and ideas

Understanding what the facts mean

Recognizing and recalling facts

Presenter
Presentation Notes
In terms of Bloom’s taxonomy of learning objectives (Bloom 1956), even though knowledge, comprehension, and application are still important in an IFRS environment, professors have to put more emphasis on developing the analytical, synthesis-enabling, and evaluation skills of their students. Hence, learning objectives have been expanded, even for an introductory accounting class. This is particularly difficult for first-year students because they are still conditioned by the ‘‘repeat’’ mode and are unfamiliar with the basic economic, financial, etc. concepts underlying IFRS.The degree of detail to be taughtThe number of hours allotted for an introductory accounting class does not allow for the presentation of all the concepts in detail. This leads to another challenge: what degree of detail should professors aim for in introductory accounting classes? The solution lies in limiting and carefully selecting the topics treated. This limitation is now necessary, in contrast to a traditional ‘‘Introduction to Accounting’’ class, because the ‘‘find’’ mode where students have to analyze the underlying economics of a transaction before accounting for it takes more time than the ‘‘repeat’’ mode where no analysis is necessary as the accounting is based on given legal aspects only. Lessons learned at ESCPThe first lesson is that the amount of difficulty that academics must face when they change from one GAAP to IFRS is closely linked to the characteristics of the original GAAP they were teaching. ESCP teachers realized that their teaching methods were largely influenced by accounting standards.The second lesson is to consider these accounting standard changes as an opportunity to enrich the discipline. They took the time to thoroughly revise their teaching objectives. The lack of financial resources devoted to this project was not really an obstacle; instead it provided an incentive to increase academic communication. During the transition period, professors held regular meetings to write a new course textbook based on IFRS.The third lesson is that students are always more open to changes than their professors think. ESCP professors were pleasantly surprised by their reactions: they become accustomed to these radical transformations very quickly. �A few more lessons that apply to everyone:To improve student skills in understanding and using financial statements, professors should design more case studies with open solutions. Professors also must strongly encourage students to participate more in their own learning process, which requires strengthening the educator’s role as a facilitator. IFRS leads educators to move gradually from a teacher-centered/content-oriented conception of teaching to a student-centered/learning-oriented one. A student-centered pedagogy moves away from the model of lecturer-dominated classroom instruction, to an approach where the student assumes a high level of responsibility in the learning situation. This method can be supplemented by a range of teaching methods available online (reverse classroom).Problem-based learning: Use of case studies linked to judgement in professional entrance examinations would provide more opportunity to test capacity to make judgements on current IFRS requirements. Accounting education needs to change, and International Standards may be one of the catalysts rather than the reason. Let us now turn to further explore the other factors underlying the need for change in accounting education and possible responses.



IV. THE CASE FOR CHANGE IN 
ACCOUNTING EDUCATION

Presenter
Presentation Notes
“Accounting Education” is a multi-dimensional umbrella term applied to a wide variety of programs or activities that seek to educate students in the field of accounting. The label is widely used in the higher education setting to refer both to the education of those pursuing specialized degree programs in accounting (or majoring in accounting), as well as to general Introductory Accounting modules that are taught to a wide variety of non-specialist students. “Accounting education” can also refer to the study of accounting within the secondary school system, vocational education, or workplace-based education settings.As the focus of this section is on examining the case for change in accounting education generally, it is not subject-matter or organization-type specific. However, in terms of educational level, it is primarily restricted to the consideration of accounting education within the setting of higher education and also to the Initial Professional Development associated with membership of PAOs. 
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IV. The case for change in accounting education: 9 Key 
priorities for CFOs

Regulation

Globalization

Technology (especially IT)

Risk management

Transformation (e.g. re-engineering to reduce costs or improve efficiency)

Stakeholder management

Validation of corporate strategy

Changes in financial reporting (IFRS, environmental and social metrics)

Finding the right staff with the right skills

Source: “The case for change in accounting education” Barbara Flood, Dublin City University, Routledge, 2014

Presenter
Presentation Notes
The Changing role of the CFO 2012ACCA (The Association of Chartered Certified Accountants)IMA (The Association of Accountants and Financial Professionals in Business)REGULATIONNeed to ensure the accounting departments have the required skills to implementGLOBALIZATIONOperating across different environments, including accounting regulationsTECHNOLOGYOnline transactions processingExcelRISK MANAGEMENTNegotiating of insurance contractsTRANSFORMATIONCost cutting / outsourcingChanges in product / marketing / suppliesSTAFFINGThe roles of direct reports are more specializedCreates issues with succession planning for CFOs
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IV. The case for change in accounting education

Technical 
and ethical 
competenci

es (TEQ)

Intelligence 
(IQ)

Creative 
(CQ)

Digital 
(DQ)

Emotional 
Intelligence 

(EQ)

Vision 
(VQ)

Experience 
(XQ)

Adapted from “Professional Accountants – the future” ACCA 2016
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IV. The case for change in accounting education

Technical skills and ethics (TEQ)
• The skills and abilities to perform activities consistently to a 

defined standard while maintaining the highest standards of 
integrity, independence and skepticism.

Source: “Professional Accountants - the future” ACCA- 2016

Presenter
Presentation Notes
Audit and assuranceAs audit thresholds have risen, SMPs have struggled. Other services to be developed: Audit of Fair value, international group audits, sector specific knowledge, business awareness, IT knowledgeCorporate ReportingMore wholistic view: linkages between financial and non-financial reporting.Forward looking information Mobile and cloud technologiesBasic & manual bookkeeping, compliance reporting will be commoditized & automatedFinancial ManagementKnowledge of emerging issues, investment appraisal and analyticsLess historical data analysis, long established valuation methods NPVStrategic Planning and Performance ManagementProfessional accountants contribute significantly to these processes by implementing accounting and performance measurement systems for planning, measuring, and monitoring business performance.Skills lacking: Communications, looking beyond the numbers, the ability to apply digital technologies in areas such as analytics TaxationManual filing and calculation of income tax returns / routine back-office workSpecialist skills, heightened interest after GFC, and heightened scrutiny on transparencyGovernance, risk, and ethicsTechnology awareness and application: cybersecurity.Compliance and manual controls
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IV. The case for change in accounting education

Intelligence (IQ)
•The ability to acquire and use knowledge: thinking, reasoning and solving problems.

Creative (CQ)
•The ability to use existing knowledge in a new situation, to make connections, explore potential outcomes, and 

generate new ideas.

Digital (DQ)
•The awareness and application of existing and emerging digital technologies, capabilities, practices and 

strategies.

Source: “Professional Accountants - the future” ACCA- 2016

Emotional Intelligence (EQ)
•The ability to identify your own emotions and those of others, harness and apply them to tasks, and regulate and 

manage them.
Vision (VQ)
•The ability to anticipate future trends accurately by extrapolating existing trends and facts, and filling the gap by 

thinking innovatively.

Experience (XQ)
•The ability and skills to understand customer expectations, meet desired outcomes and create value.
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IV. The case for change in accounting education

Source: “The Pathways Commission” report http://commons.aaahq.org/groups/2d690969a3/summary

Presenter
Presentation Notes
This picture summarizes the change we need.TRADITIONAL ACCOUNTING EDUCATION IS DEADWhere do we go from here?International StandardsCF / Judgements / Problem based learning / Case studiesChanging economic environment and priorities for Finance DepartmentsTechnical skills required changing / new skills requiredWHAT I PROPPOSE TO DO KNOW IS TO PROVIDE SOME STRUCTURE ON HOW TO GO FROM A to B…..or in this case from RED to BLUE.

http://commons.aaahq.org/groups/2d690969a3/summary
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IV. The case for change in accounting education: 
Competency-based education

Presenter
Presentation Notes
Does this apply to you?Change is happening all the time / accounting education is always playing catchupHow can you find out:Prepare students for the workplace: Competency-based educationHow can we best ensure that students have the competencies required in the workplace?It’s actually fairly simple: Conduct a “practice analysis”. Ask former students, employers in accounting firms, the private sector and government: What are the competencies required of their accounting and finance professionals? The questions should be collected in a way that differentiates:The competencies required of a young recruit, as opposed to The competencies of an experienced professional. This can help identify what would be best included in A Master’s Program or Through Continuing Professional Development.You may come to the conclusion the needs are segmentedBookkeepers / Professional Accountants / Professional Auditors / Internal AuditorsThe need for specializations (private sector / public sector / financial sector) 
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IV. The case for change in accounting education: 
Competency-based education

COMPETENCE

Cognitive
Competence

Ethical
Competence

Functional
Competence

Personal 
Competence

Presenter
Presentation Notes
We should, of course, have a common understanding of what competencies are.Knowledge/Cognitive CompetenceTechnical/theoretical/specialist(formal knowledge base of profession)Tacit-practical knowledge(difficult to articulate or pass on, often linked to the performance of particular functions)Procedural knowledge(basic routines – how, what, who, when, etc.)Contextual knowledge(organization, sector, geography, client base, etc.)Knowledge application(including synthesis, transfer and conceptualization skills)Functional CompetenceOccupation-specific(range of profession-specific functions/tasks) Process/organizational/management(e.g. planning, monitoring, implementing, delegating, evaluating, self/time management)Mental(e.g. literacy, numeracy, diagnosis, IT skills)Physical(e.g. hand-eye coordination, manual dexterity, keyboard skills)Personal/Behavioral CompetenceSocial/Vocational(e.g. self-confidence, persistence, thinking on feet, control of emotions and stress, listening skills, task-centeredness, interpersonal skills, empathy)Intra-professional(e.g. collegiality, conformity to norms of professional behavior) Values/Ethical CompetencePersonal(e.g. adherence to law, adherence to moral or religious codes, sensibility to needs and values of others)Professional(e.g. adopting appropriate attitudes, adherence to professional codes of conduct, self-regulation, environmental sensitivity, client-centeredness, ethical judgement, acknowledging boundaries of own competence, duty to keep up to date, duty to help develop newcomers to profession, judgements re. “whistle-blowing” on colleagues)
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IV. IFAC’s definition of professional Competence 

»Professional Competence
» Is the ability to perform a role to a defined standard
» Goes beyond knowledge of principles, standards, concepts, facts, and 

procedures
» Is the integration and application of: 

» (a) Technical Competence
» (b) professional skills, and
» (c ) professional values, ethics, and attitudes

Presenter
Presentation Notes
In its Conceptual Framework for International Education Standards for Professional Accountants and Aspiring Professional Accountants (2015), the International Accounting Education Standards Board defines Professional Competence as “the ability to perform a role to a defined standard. Professional Competence goes beyond knowledge of principles, standards, concepts, facts, and procedures; it is the integration of (a) technical competence, (b) professional skills, and (c) professional values, ethics, and attitudes”.



V. IFAC’s INTERNATIONAL 
EDUCATION STANDARDS
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V. International Education Standards

International Education Standards (IESs):

»prescribe standards of generally accepted “good practice” in the 
education and development of professional accountants

»promote consistency and convergence in high quality accounting 
education

»represent benchmarks that the education programs of IFAC member 
bodies are expected to meet
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V. International Education Standards

Skills and abilities required of professional accountants include:

»technical expertise

»excellent communications skills
»business advisory skills

»solid financial analysis capabilities

»strong values and ethics
»high degree of integrity and objectivity

»ability to adapt quickly to a changing environment

Presenter
Presentation Notes
This slide links back to what Alfred discussed – accountants are expected to have a much broader set of skills 
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V. International Education Standards

»The IESs aim to help candidates develop an attitude of
lifelong learning – arguably more important than any other skill to 
ensure they can adapt to changes.

» IESs focus on learning outcomes, not inputs (although inputs - for 
example in terms of minimum years of study or work experience – are 
sometimes included).

»Learning outcomes have required levels of proficiency –
Foundation, Intermediate, Advanced.

Presenter
Presentation Notes
IESs stress the importance of focusing on learning outcomes (i.e. making sure that individuals studying to become professional accountants HAVE developed the knowledge, skills and values, ethics and attitudes they need).  The goal is to make sure that professional accountants, when they offer their services to the public, are competent.  This means more than just learning technical accounting knowledge and skills – it means demonstrating the knowledge, skills and values, ethics and attitudes -  the learning outcomes. This is why the IESs focus on more than just the specific technical content required of professional accountants (as we will see when we look at the IESs themselves).
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V. International Education Standards –
“Cradle to Grave”

Professional 
Qualification

Continuing 
Professional 
Development

Required 
Education

IES 1
IES 5

Exams Experience

IES 2, 3, 4
IES 6

IES 7

Entry to 
Professional 
Education

Engagement 
Partners

IES 8
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V. IES 1: Entry Requirements to Professional Accounting 
Education Programs

» IES 1 provides the entry requirements that should be present 
in an IFAC member body’s program of professional 
accounting education and practical experience

»Entry requirements help ensure that students hoping to 
become professional accountants have a background that 
enables them to have a reasonable probability of success in 
their education, exams, and experience

Presenter
Presentation Notes
Entry requirement principles should be neither:too high (causing unnecessary barriers to entry to the profession), nortoo low (causing individuals to falsely believe they have a likelihood of completing the program successfully) Entrants need to have an appropriate level of prior education and learning that provides them with the foundation necessary to acquire the professional knowledge, professional skills, and professional values, ethics, and attitudes needed to become a professional accountant
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V. IES 2: IPD – Technical Competence

»Prescribes learning outcomes for technical competence

»Professional competence goes beyond knowledge of principles, 
standards, concepts, facts, and procedures.

»Professional competence is the integration and application of:
(a) technical competence
(b) professional skills
(c) professional values, ethics, and attitudes

Presenter
Presentation Notes
Technical competence is the ability to apply professional knowledge to perform a role to a defined standard.The IES contains a table that lists the required Learning objectives by Competence area, and includes the Level of proficiency expected. Most learning objectives are required at an Intermediate level of proficiency, recognizing that an advanced level of proficiency is not generally attained in IPD (advanced proficiency is defined as relating to “work situations that are characterized by high levels of ambiguity, complexity, and uncertainty.”) 
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V. IES 2: IPD – Technical Competence

11 Competence Areas are prescribed, together with levels of 
proficiency to be achieved by the end of IPD and specific 
Learning Outcome statements.

1. Financial accounting and reporting – Intermediate
Example LO: “Apply International Financial Reporting Standards 
(IFRSs) or other relevant standards to transactions and other 
events.”

2. Management accounting – Intermediate
Example LO: “Analyze financial and non-financial data to provide 
relevant information for management decision making.”

3. Finance and financial management – Intermediate

Presenter
Presentation Notes
These Learning Outcomes are to be achieved regardless of any intended future accounting specialization or role
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V. IES 2: IPD – Technical Competence

4. Taxation – Intermediate
5. Audit and assurance – Intermediate
6. Governance, risk management, and internal control –

Intermediate
7. Business laws and regulations – Intermediate
8. Information technology – Intermediate
9. Business and organizational environment –

Intermediate
10. Economics – Foundation
11. Business strategy and management - Intermediate
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V. IES 3: IPD – Professional Skills

4 Competence Areas, all at the Intermediate level
1. Intellectual skills - solve problems, make decisions,

exercise professional judgment 
2. Interpersonal and communication skills - work and interact 

effectively with others
3. Personal skills – demonstrate appropriate attitudes and 

behavior 
4. Organizational skills - work effectively with or within an 

organization to obtain the optimal results or outcomes from 
the people and resources available
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V. IES 4: IPD – Professional Values, Ethics, Attitudes

3 Competence Areas, all at the Intermediate level
1. Professional skepticism and professional judgment – possess a 

questioning mindset, critically evaluate, form well-reasoned 
conclusions

2. Ethical principles – explain and apply ethical principles and 
determine ethical consequences (based on IESBA Code of 
Ethics for Professional Accountants and national requirements) 

3. Commitment to the public interest – relate the concepts of 
ethics, governance, laws & regulation, and consequences to 
the profession and the public

Presenter
Presentation Notes
Professional values, ethics, and attitudes include a commitment to:technical competence and professional skillsethical behavior professional manner pursuit of excellence, andsocial responsibilityLearning and development activities on professional values, ethics, and attitudes should include reflective activity that is formalized and documented
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V. IES 5: IPD – Practical Experience

Practical experience:

»Refers to workplace activities that are relevant to developing 
professional competence

»Needs to be sufficient to allow candidates to develop and 
demonstrate the necessary technical competence, 
professional skills, and professional values, ethics, and 
attitudes
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V. IES 5: IPD – Practical Experience

Practical experience:

»can be gained in whatever roles are deemed appropriate 
(e.g., general accountant, management accountant, 
auditor)

»can be completed at the same time as, or after, the 
education requirements

»should be under the guidance and direction of a 
professional accountant (practical experience supervisor)

»should be assessed, recorded and reviewed periodically 
(e.g., using training logs)

Presenter
Presentation Notes
IFAC member bodies establish their preferred approach to measure practical experience using one of the following three approaches: output-based (measurement of learning outcomes and evaluation of tasks completed) input-based (time required) or a combination of output-based and input-based approaches 
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V. IES 6: IPD – Assessment of Professional Competence

»Related to requirements in IESs 2, 3, and 4, which all require 
assessment

»Assessment activities need to have high levels of reliability, 
validity, equity, transparency, and sufficiency, and be based 
on verifiable evidence

»Assessment is the responsibility of IFAC member bodies, but 
other stakeholders such as employers, regulators,
licensing bodies, universities, colleges, and private education 
providers may provide substantive input into assessment 
activities

Presenter
Presentation Notes
“Assessment” is the measurement of professional competence developed through learning and development. IES 6 contains guidance on reliability, validity etc. and how to increase these characteristics in assessments.
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V. IES 6: IPD – Assessment of Professional Competence

Examples of assessment activities may include, but are
not limited to: 

»written and/or oral examinations 
»objective testing 
»computer-assisted testing 
»workplace assessment of competence by mentors or 

employers
»review of a portfolio of evidence on completion of 

workplace activities 
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V. IES 7: Continuing Professional Development

» IES 7 requires IFAC member bodies to:

»foster a commitment to lifelong learning among 
professional accountants

»facilitate access to CPD opportunities and resources for 
their members

»adopt prescribed requirements relating to the 
development and implementation of appropriate 
measurement, monitoring, and compliance procedures

»have a systematic process for monitoring compliance and 
sanctioning non-compliance 

Presenter
Presentation Notes
The final two IESs deal with post-qualification requirements, recognizing that learning and development does not stop for professional accountants at the time of qualification, but continues throughout their careers. Different CPD requirements may be appropriate for those on career breaks or who are retired but still using their designation in some capacity. There may also be additional requirements for those in specific roles (regulated, high risk, etc.).
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V. IES 7: Continuing Professional Development

»Meeting CPD requirements can be measured using:

»Output-based
demonstrate competence has been maintained;
evidence is objectively verified and measured

» Input-based
requiring 120 hours over rolling 3 years, including
60 hours verifiable, with a minimum of 20 hours per year

»Combination
with elements of input and output approaches

Presenter
Presentation Notes
As with experience, the input-based method is very common and is easier to assess compliance, but it tends to reflect “form over substance”, as it doesn’t assess the actual development or maintenance of competence that results from the activities. The IAESB has published an Information Paper, Approaches to CPD Measurement to provide guidance in this area.
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V. IES 8: Professional Competence for Engagement Partners

»Professional accountants performing the role of
Engagement Partner are required to develop and maintain 
professional competence that is demonstrated by the 
achievement of specific learning outcomes related to 
technical competence, professional skills, and professional 
values, ethics, and attitudes 

»These additional learning objectives build on the 
requirements in IES 2, 3, and 4

Presenter
Presentation Notes
This IES has undergone significant change, and the new form of it is effective July 2016.The Engagement Partner is” the partner or other person in the firm who is responsible for the audit engagement and its performance, and for the auditor’s report that is issued on behalf of the firm, and who, where required, has the appropriate authority from a professional, legal, or regulatory body.“IES 8 prescribes the professional competence that professional accountants are required to develop and maintain when performing the role of an Engagement Partner responsible for audits of financial statements 



VI. DIFFERENT NATIONAL 
APPROACHES TO COMPLIANCE 
WITH IESs
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VI. International Education Standards –
“Cradle to Grave”

Professional 
Qualification

Continuing 
Professional 
Development

Required 
Education

IES 1
IES 5

Exams Experience

IES 2, 3, 4
IES 6

IES 7

Entry to 
Professional 
Education

Engagement 
Partners

IES 8
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VI. CPA Canada

Select any
2 Electives

Professional Education Program

Pre-requisite courses and exams

Core Module 1:
Financial Accounting 

and Reporting 

Core Module 2: 
Management 

accounting, Planning, 
and Control

Elective 1:
Performance 
Management

Elective 2:
Finance

Elective 3:
Assurance

Elective 4: 
Taxation

Common Final 
Evaluation

Both required

As part of degree, separate 
through tertiary education, or 
through courses offered by CPA

Start here

30 months 
relevant 

work 
experience

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Presenter
Presentation Notes
Students are expected to be working full-time in accounting or finance positions by the time they start Core Modules.If they plan to become an auditor, they need to choose Assurance and Tax electives, and work in the audit field
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VI. France

THEORETICAL EDUCATION
for French CPA ’s

University Route Business- school
Route

Extra university
(ex : INTEC)

TRAINEESHIP
+ SEMINAR DAYS

Diploma
of

Expert Comptable
(CPA)

Professional accountant
Expert comptable

(CPA)
Commissaire aux comptes

(auditor)

4-5 years

3 years



IES 1: Entry Requirements to Professional 
Accounting Education Programs (2014)
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VI. IES 1: Illustration 1 – Canada

» Requires undergraduate degree and specific pre-requisite 
courses before entering CPA professional program

» Includes a professional education program separate from 
university programs

University degree
Required before Core level

2 Electives

Pre-requisite courses and exams

Core Module 1:
Financial Accounting 

and Reporting 

Core Module 2: 
Management 

accounting, Planning, 
and Control

Elective 1 Elective 2 Elective 3 Elective 4

Capstone 2Capstone 1 CFE

Both required

As part of degree, separate 
through tertiary education, or 
through courses offered by CPA

Capstone level

Work 
experience
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VI. IES 1: Illustration 2 - France

FRANCE

DCG
13 exams
+ 1 option

« Undergraduate»

• Masters CCA
• Other Masters

High School Certificate or equivalent

CPA Qualification
(« Diplôme d’expertise comptable – DEC »)

3 exams including 1 thesis

• Masters
• Undergraduate

Degree

•Business School Degree
•Masters Degrees
• INTEC’s DSCG

•Competitive entrance exam
• INTEC’s DGC 
•BTS /DUT
•Foreign Degrees

DSCG
7 exams

+ 1 option
« Masters»

Professional experience (3 years)
Paid work in firm + training activities

University track « Grandes écoles » (Business 
Schools)

Colleges, other
Institutes

VOE

Practical
experience

3 years

Development of 
competencies

2 years

Acquisition of 
knowledge

3 years



IES 2: Initial Professional Development 
(IPD) – Technical Competence (2015)

Presenter
Presentation Notes
IPD is the professional Development that takes place before certification.
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VI. IES 2: Illustration 2 - France

FRANCE

DCG
13 exams
+ 1 option

« Undergraduate»

• Masters CCA
• Other Masters

High School Certificate or equivalent

CPA Qualification
(« Diplôme d’expertise comptable – DEC »)

3 exams including 1 thesis

• Masters
• Undergraduate

Degree

•Business School Degree
•Masters Degrees
• INTEC’s DSCG

•Competitive entrance exam
• INTEC’s DGC 
•BTS /DUT
•Foreign Degrees

DSCG
7 exams

+ 1 option
« Masters»

Professional experience (3 years)
Paid work in firm + training activities

University track « Grandes écoles » (Business 
Schools)

Colleges, other
Institutes

VOE

Practical
experience

3 years

Development of 
competencies

2 years

Acquisition of 
knowledge

3 years
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VI. IES 2: Illustration 2 - France

FRANCE
DCG PROGRAM Type Hours ECTS Coeff

1. Introduction to Law Written 150 12 1

2. Company Law Written 150 12 1

3. Employment law Written 150 12 1

4. Taxation Law Written 150 12 1

5. Economics Written 210 18 1,5

6. Corporate Finance Written 150 12 1

7. Management Written 210 18 1,5

8. Management Information systems Written 210 18 1,5

9. Introduction to accounting Written 150 12 1

10. Advanced accounting Written 150 12 1

11. Management accounting Written 210 18 1,5

12. Business English Written 150 12 1

13. Professional Skills (8 week internship or activity report) Oral 60 12 1

14. Optional foreign language test Written (12) 1

TOTAL 2100 h 180
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VI. IES 2: Illustration 2 - France

FRANCE
DSCG Program Type Hours ECTS Coeff

1. Advanced taxation and employment law Written 180 20 1,5

2. Finance Written 140 15 1

3. Advanced management accounting Written 180 20 1,5

4. Accounting and audit Written 180 20 1,5

5. Management information systems Written 140 15 1

6. Oral test on economics, partially in english Oral 120 15 1

7. Professional Skills (12 week internship or activity report) Oral 60 15 1

8. Optional foreign language test Written (15) 1

TOTAL 1000 h 120



IES 3: IPD – Professional Skills (2015) and
IES 4: IPD – Professional Values, Ethics 

and Attitudes (2015)
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VI. IES 3 & 4: Illustration 1 – Canada 

Electives

Pre-requisites

Core 1 Core 2

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Common Final 
Evaluation

Both required

Elective 1 Elective 2 Elective 3 Elective 4

Capstone Integrative Module: 
• Focused on team and project management, strategy, communications, and leadership
• Assessed via Board report, oral team presentation, team and peer evaluations
• Assessed on written and oral communication, negotiations, teamwork, etc.

Work 
experience

Presenter
Presentation Notes
Program includes a capstone module focused on team and project management, strategy, communications, and leadership. This oral assessment feeds into the first day of the written final exam.You will be evaluated using these three key learning activities:team reflections, which include individual reflections and peer evaluations board report, which is the main content deliverable for this module oral team presentations and question and answer period, which involves a panel and peer evaluationYou will:work in groups to research specific topic areas and complete assignmentsdraft and orally present a business caseuse their core and elective competencies while developing key enabling skillsbe assessed on their abilities in competencies such as teamwork, negotiation and oral communication



IES 5: IPD – Practical Experience (2015)
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VI. IES 5: Illustration 1 – Canada

30 months 
relevant 

work 
experience

2 Electives

Pre-requisites

Core 1 Core 2 Both required

Elective 1 Elective 2 Elective 3 Elective 4

Capstone 2Capstone 1 CFE Capstone level

Two work experience paths
(1) CPA pre-approved program: training positions are pre-approved by the profession
(2) Experience verification: relevant experience at an employer of the candidate’s choice

• Must have a CPA mentor and meet regularly
• Must meet competence requirements (technical and enabling), monitored by mentor

Presenter
Presentation Notes
Tie back to IES 3 and 4 – Professional SVEA assessed here by mentor
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VI. IES 5: Illustration 2 - France

Practical Experience period
» During this period the trainee will complete diverse 

assignments under the oversight of a training supervisor, 
who is also a CPA/Auditor.

» The trainee is a paid employee of the firm.

» 3 years, of which 2 in an audit firm.

» In France, or in a European Union Country.

» Monitored by the Profession.
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VI. IES 5: Illustration 2 - France

Practical experience requirements
»Varied assignments

» CPA («expert-comptable »)
» Auditor (« commissaire aux comptes »)

»Study days : 21 days over 3 years, including
» e-learning (119 hours over 3 years), 
» Face to face training days with tests to validate

competencies acquired through work experience: 
accounting, audit, advisory, preparation for final exam

»Half yearly and quarterly reports
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VI. IES 5: Illustration 2 - France

Practical experience requirements

» Gradual acquisition of competencies:
» To prepare candidates for the full scope of activities of a 

member of the profession
» To address all stages of an assignment with a client
» To experience assignments in different areas
» To build up candidates to professional competencies exceeding

execution of basic tasks

» A certificate is issued upon completion of the practical
experience requirement

» The certificate is required to enroll in the final DEC Exams



IES 6: IPD – Assessment of Professional 
Competence (2015) 
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IES 6: Illustration 1 - France

FRANCE

3 final tests

Written test on 
professional 

regulations and ethics

Written test on audit 
and assuranceElaboration and 

discussion on a 
thesis (400h)

1 hour, coef. 1 1 hour, coef. 4 4 hours, coef. 3
Average mark for three tests >50% 

Oral test >50%
No individual test < 30%

Issue of the ACCOUNTING EXPERT Diploma

ACCOUNTING EXPERT DIPLOMA (DEC)
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VI. IES 6: Illustration 2 – Canada

2 Electives

Pre-requisites

Core 1 Core 2

Capstone Exam 
Preparation 

Module 2

Capstone 
Integrative 
Module  1

Common Final 
Evaluation

Both required

Elective 1 Elective 2 Elective 3 Elective 4

Work 
experience

Assessment of competence:
Pre-requisite exams: length varies depending on route taken
Core 1 and 2 exams: 4 hour exams each, mix of question types
Elective exams: 3 to 4 hours
Capstone 1: written Board report, oral team presentation, team and peer evaluations
Common Final Exam: written integrative exam - 13 hours over 3 consecutive days!

Work experience –
competencies documented 
and assessed



IES 7: Continuing Professional Development 
(CPD) (2014)
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VI. IES 7: Illustration 2 – Canada

»CPD reporting is input-based: 
»annual minimum of 20 hours (minimum 10 verifiable)
»minimum 120 hours per cycle (minimum 60 verifiable)
»3-year rolling cycle, in accordance with IES 7

»4 hours of business ethics training required every cycle
»Monitored through sample audit – relevant content, length

Year 1 Year 2 Year 3

Year 2 Year 3 Year 4

Year 3 Year 4 Year 5

Cycle 1

Cycle 2

Cycle 3



IES 8: Professional Competence for 
Engagement Partners Responsible 
for Audits of Financial Statements 
(2016)
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VI. IES 8: Illustration 1 – Canada

Additional requirements for auditors: IPD
» Must choose Assurance and Taxation elective modules
» Must show depth in Assurance and Tax in CFE responding
» Work experience must be include Assurance (1,250 hours of which 625 in Auditing)

30 months 
relevant 

work 
experience

2 Electives

Pre-requisites

Core 1 Core 2 Both required

Capstone level

Elective 1:
Performance 
Management

Elective 2:
Finance

Elective 3:
Assurance

Elective 4: 
Taxation

Common Final 
Evaluation

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Presenter
Presentation Notes
This IES is likely  the biggest challenge, as it is difficult to assess and place requirements on professionals once they have been designated.In work experience, at least 1,250 chargeable hours in assurance, of which a minimum of 625 hours should be obtained in the audit of historical financial information.
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VI. IES 8: Illustration 1 – Canada

Additional requirements for audit licensure: CPD

» Specific CPD courses required on practice management and standards
(e.g., IFRS, ISA, Canadian GAAP, standards for reviews and compilations)

» Mandatory auditor and firm reviews assess compliance with practice standards

Specific IPD

Specific CPD

Practice Inspection
and Review

Pre-licensing Post-licensing

CFEWork

E3 E4

Presenter
Presentation Notes
Advisory Services and FOFIASPE: A Survey of the Standards	Auditing Refresher	 Best Practices in Practice Management	Compilation EngagementsLaw Society, Real Estate Council and Other Specified Procedures Reports	Review Engagements				



VII. COMPETENCY-BASED 
EDUCATION IN U.S. COLLEGES

Presenter
Presentation Notes
Those of you familiar with Accounting education models in North America and Western Europe may be tempted to associate Competency-based education with the training and certification models of CPA Canada, ACCA, and ICAEW, for example. These Professional Accountancy Organizations (PAOs), and many others, have indeed adopted Competency-based education models with some success. However, PAOs don’t have a monopoly over Competency-based education; many Universities around the World are now adopting it. A recent study was published which demonstrated its progress in the United States
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VII. Competency based education in U.S. Colleges

Presenter
Presentation Notes
This three-year study was conducted, in partnership, by the American Council on Education (ACE) and two private companies, Ellucian and Edventures which are, respectively, an education software company and an education research advisory firm.The survey on which the study is based was completed between March and June 2016. It garnered 281 responses from a representative group of colleges and universities. After duplicate and partial responses were removed, the sample spans 251 Institutions.The study uses the definition that the US Competency-Based Education Network (C-BEN), a collective of colleges and universities, gave to Competency-based education (CBE): “An instructional system in which ….the time it takes to demonstrate competencies varies and the expectations about learning are held constant. Students acquire and demonstrate their knowledge and skills by engaging in learning exercises, activities, and experiences that align with clearly defined programmatic outcomes. Students receive proactive guidance and support from faculty and staff. Learners earn credentials by demonstrating mastery through multiple forms of assessment, often at a personalized pace”.
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VII. Competency based education in U.S. Colleges

70%

27%

3%

Interest in CBE is not the problem
N=251 Institutions

CBE Activity

CBE Interest

CBE - No interest

Presenter
Presentation Notes
Some of the benefits of CBE:CBE seeks to specify learning outcomes at the course and program level, and rigorously and transparently assess student performance against those outcomes. CBE is in stark contrast with so-called “seat time” assessment, referring to traditional higher education programs where students study as a cohort and are assessed at the end of a fixed time period. CBE proponents argue that, all too often, traditional models allow students to scrape by without truly demonstrating specific knowledge and skills. These models also prevent individual students from proceeding faster or slower than the norm. A CBE approach can be positioned as a multi-faceted solution to the complex challenges facing higher education. It has the potential to be both rigorous and affordable, while providing students with a highly personalized and efficient means to obtain a certificate or degree. New technology, notably learning analytics and adaptive learning systems, is viewed as an enhancement to the effectiveness and scalability of CBE.CBE is a pedagogic and assessment model to enhance the rigor, personalization, and nature of the student experience. CBE is designed to change higher education, not simply provide access to it.
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VII. Competency based education in U.S. Colleges

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Access for Non-Trad. Learners Improve Completion Workforce Needs Part of Broader Innovation Clarify Learning Outcomes Lower Tuition

Why CBE?

All CBE Active Institutions in the sample Associate Doctoral

N= 175 Institutions, Associate 56, Doctoral 26

Presenter
Presentation Notes
Some conclusions of this study:Over 80% of self-reported CBE-active institutions have a CBE history that is fewer than five years old or is uneven depending on particular CBE components. This confirms the exploratory and iterative nature of CBE activity at most institutions at present.CBE doesn’t have to be expensive. In fact, renewed interest in CBE in the USA is a response to widespread concerns about the productivity and affordability of higher education.However, issues around access and completion are much more likely to be priorities than the clarification of learning outcomes or reduced tuition. It is also a response to the issue of quality and work readiness of graduates.CBE is delivery mode neutral. CBE can be and is delivered through a variety of online, blended, and onsite courses and programs.CBE emerges as a menu of tools and practices, rather than a monolithic approach or a linear path.CBE challenges long-held conventions regarding how curricula are created, instruction is designed and delivered, and skills and knowledge are assessed.These findings underscore the need for institutions to carefully weigh the pros and cons of CBE implementation, and to proactively select the CBE components that make the most sense for their students and mission. Survey conclusionsAlmost all responding institutions—over 95%—indicated some level of CBE activity or interest (Figure 2). This speaks to CBE as a multifaceted approach to curriculum, teaching and learning, and assessment. The principles of CBE—such as clarity about learning outcomes, prior learning assessment, and a role for self-paced study—are difficult to object to.
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VII. Competency based education in U.S. Colleges

7%

4%

14%

37%
38%

0%

5%

10%

15%

20%

25%

30%

35%

40%

CBE= Dominant 6+ Programs 1-5 Programs Courses Only No Courses, but active plans

Most CBE Activity is at the course level or below

Presenter
Presentation Notes
Most educational institutions deploy CBE in just one program or department, and continue to operate most programs outside of a CBE framework.A DIVERSE RANGE OF PROGRAMS AND COURSESA BROAD RANGE OF PRACTICES (no % over 50)�WHAT ROLES DO FACULTY PLAY? CBE IS HARD WORK, BUT DOES IT HAVE TO BE? 
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VII. Competency based education in U.S. Colleges

Survey Responses (N=251)
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Learning outcomes - program 46% 15% 21% 7% 10% 1%
Learning outcomes - course 47% 17% 19% 7% 9% 1%
Learning outcomes - sub-course 19% 12% 16% 14% 24% 16%
Direct assessment - no seat time 24% 12% 13% 11% 33% 8%
Maps competencies to credit 12% 8% 13% 11% 39% 17%
PLA - placement 13% 9% 19% 16% 32% 10%
PLA - personalization 5% 7% 12% 13% 44% 19%
PLA - for credit 20% 12% 14% 16% 26% 12%
Substantially self-paced courses 6% 5% 10% 12% 42% 24%
Substantially self-paced programs 6% 4% 6% 8% 41% 35%
Third party competency partners -course 11% 6% 16% 10% 39% 18%
Third party competency partners -program 12% 7% 16% 12% 37% 16%
Adaptive learning 4% 6% 8% 10% 52% 20%

To what extent is your institution involved in the following types or features of CBE?

Presenter
Presentation Notes
A central objective of the study is to disaggregate “CBE” into its component parts to both better understand institutional activity and better connect the power of this modality to institutional reality. Respondents were asked to identify the extent to which their institution is engaged with each CBE component. Institutions could indicate well-established use across an entire institution, or at the department level. They could also indicate if there were plans to implement a component institution-wide, within a department, or whether there was “little or no interest.” It is striking that no single cell captures a majority of the study sample. This further emphasizes the long history, complex nature, and recent surge of interest in CBE.
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VII. Traditional versus competency-based programs

CLASSROOM / ONLINE COMPETENCY BASED

Pace Fixed for all Student determined

Faculty : student ratio 1: to many 1:1

Learning path Standard for all Customized per student

Learning measurement Time and grade Demonstrated mastery

Curriculum design Static Continuous

Time Constant Variable

Orientation Teacher-centered Student-centered



VIII. COMPETENCY BASED 
EDUCATION THROUGH PAOs –
THE EXAMPLE OF CPA CANADA
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VIII. CPA Canada: The Path to Certification
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VIII. CPA Competency Map

» Competency Framework was developed through multiple Practice Analyses
» Framework includes technical and “enabling” competencies
» Enabling competencies comprise professional skills, values, ethics, and attitudes 

(pervasive skills)
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VIII. CPA Competency Map – Proficiency Levels

»Level C: retrieval and comprehension skills; be able to explain, 
describe, and demonstrate knowledge that is low to moderate in 
complexity for a routine situation. 

»Level B: demonstrate knowledge, analyze problems, and draw 
logical conclusions in routine situations that have low to moderate 
complexity; be able to perform a preliminary analysis of an issue, 
but the work will require the involvement of more senior 
professionals before the candidates are able to complete the work. 
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VIII. CPA Competency Map – Proficiency Levels

»Level A: demonstrate knowledge, analyze problems in sufficient 
depth and draw conclusions in routine situations that have low to 
moderate complexity. In cases of non-routine and moderate 
complexity, candidates are expected to be able to see some, but 
not all, of the interrelationships. In these situations, candidates 
will require some guidance from a more experienced professional to 
complete the task.
[highly complex and non-routine situations are assumed to be 
handled by more seasoned professionals.] 



92

VIII. Reading the Modular View of the CPA Competency Map
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VIII. CPA Competency Map

Presenter
Presentation Notes
Minimum proficiency levels on entry, moving through program, and at exitMuch less defined and granular for enabling competencies
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VIII. CPA Competency Map

Used for evaluating University or 
College courses for 
accreditation
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VIII. CPA Competency Map

Used for developing 
professional courses and exams
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VIII. CPA Competency Map

Capstones integrate technical 
areas and strengthen enabling 

competencies
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VIII. CPA Competency Map

CFE



IX. IMPLEMENTING 
COMPETENCY-BASED 
EDUCATION: BEST PRACTICES

Presenter
Presentation Notes
This section was produced in collaboration with Michael Wells, former Director of the IABS Education initiative, and hasn’t been published yet, so you won’t find this anywhere. It will be soon published as a “Guide to competency-based Accounting education and Training”. The Guide provides a framework rather than a toolkit.  Should PAOs want to do so, they could use this framework in conjunction with their knowledge of jurisdiction specific factors and the best practice examples provided, as the basis for building a comprehensive toolkit to inform their transition to more Competency-based accounting education and training.Today I will highlight the steps or “good practices” we have identified.Even though the wording of the guide often makes references to PAOs, you know that Competency- based education is also relevant to Universities, and that some leading PAOs actually outsource their education to Universities, as was the case in South Africa.
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IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change

Presenter
Presentation Notes
RECOGNIZE THE NEED FOR, AND THE BENEFITS OF, CHANGEI won’t elaborate on this now as I have mostly covered this theme. Let me just remind you that international standards, globalization, and technology are some of the key reasons for adopting CBE.The combination of globalization and technological change means that bookkeeping activities are becoming increasingly automated.On the plus side, globalization gives accounting educators the ability to learn from the experience of other educators around the World.  Such benchmarking enables more rapid implementation of the changes needed for all PAOs to move to Competency-based accounting education.    



100

IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Presenter
Presentation Notes
MAPPING COMPETENCIESIt is imperative to clearly identify the key knowledge, skills and attributes the market expects from professional accountantsA Competency Framework identifies and describes the professional competencies (knowledge, skills and attributes) that the PAO or University certifies demonstration of by the professional accountants that are its members.  Consequently, a PAO’s or University’s Competency Framework provides a reference point for a clear understanding of the foundational competencies of its members (i.e. a certified professional accountant).To enable relevant changes to the development of its members’ competencies, a PAO should first map the competencies the market seeks from professional accountants.  Ideally, this is done through a survey to assess the competencies expected of accountants and auditors. Such a survey would involve talking to a broad range of stakeholders, including regulators and accounting firms. To do so, a PAO/University need not ‘reinvent the wheel’.  As mentioned earlier, the Pathways Commission Task Group collected and organized core competency and skills models from across a number of accounting organizations to inform the Commissions’ discussions of curriculum and professional development and as a starting point for conversations about development of an accounting body of knowledge.  Moreover, a number of PAOs have already performed such competency mapping exercises and many of those more progressive PAOs already build on the work of others.   In a recent World Bank Project in Poland, we adapted the learning outcomes included in IFAC’s Education Standards:International Education Standard (IES) 2, Initial Professional Development-Technical Competence (Revised)International Education Standard (IES) 3, Initial Professional Development-Professional Skills (Revised)International Education Standard (IES) 4, Initial Professional Development-Professional Values, Ethics, and Attitudes (Revised)International Education Standard (IES) 8, Professional Competence for Engagement Partners Responsible for Audits of Financial Statements (Revised)To create, from the bottom up, a Competency Framework suitable for Poland.However, the work of others should not be followed blindly because jurisdictional specific issues (for example, differences in stages of economic development, legal systems, openness of the market, dominant industries, etc.) might warrant special consideration.To test whether such competencies have been attained, some more innovative PAOs now use capstone multidisciplinary case studies to assess whether their potential members have attained such high-order skills like judgements and estimates.
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IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Design changes to 
develop the mapped 

competencies

Presenter
Presentation Notes
DESIGN CHANGES TO THE MAPPED COMPETENCIESIt is important for a PAO/University to design the changes needed to its IPD and CPD programs to develop the identified competencies.A Competency Framework provides the foundation upon which the accounting education, training and assessment programs of a PAO are developed and delivered because it identifies and describes the professional competencies (knowledge, skills and attributes) that the PAO certifies demonstration of by the professional accountants that are its members.  To certify the professional competence of its members, a PAO assesses attainment of such professional competence at the point of qualification (sometimes called initial professional development (IPD)) and, through continuing professional development (CPD). CPD provides assurance that its members update, maintain and develop further their competencies as is appropriate to enable delivery of the services they provide.Designing the changes needed to its IPD and CPD programs to provide assurance that its members are competent (i.e. that they have relevant knowledge, skills and attributes), requires actions in relation to the content and the form of a PAO’s IPD and CPD programs.  Once designed, concrete steps must be taken to implement the changes.  Those steps include communicating clearly with all stakeholders, especially those in the PAO’s education and assessment supply chain who must implement the changes.
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IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Design changes to 
develop the mapped 

competencies
Implement 
changes to 
develop the 

mapped 
competencies

Presenter
Presentation Notes
IMPLEMENT CHANGES TO DEVELOP THE MAPPED COMPETENCIESFor its members to attain the mapped competencies, it is important that a PAO implements the necessary changes in its IPD and CPD programsThe actions necessary to implement the changes needed to foster development of the relevant professional competencies of its members, depends on the pathways to membership of the PAO.  Amongst leading PAOs, there is much diversity in how the necessary education and training that leads to qualification with that PAO is structured and accessed by aspiring members.Some PAOs, for example the Institute of Chartered Accountants of Scotland (ICAS), provide substantially all aspects of the professional accountancy education that lead to gaining membership of the PAO.Other PAOs, for example the South African Institute of Chartered Accountants (SAICA), outsource to other institutions (for example SAICA accredited universities) all of the necessary professional accountancy education, retaining only responsibility for the qualifying examinations that, together with relevant practical experience, gain access to membership of the PAO.  When a PAO outsources to others, all or some of the accounting education that leads to PAO membership, it is essential to provide those performing the outsourced services with detailed guidance on the competencies required for membership of the PAO.Similar diversity and implications exists in the activities that PAOs recognize as qualifying for CPD.
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IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Design changes to 
develop the mapped 

competencies
Implement 
changes to 
develop the 

mapped 
competencies

Implement changes to 
assessing the 
attainment of specified 
competencies

Presenter
Presentation Notes
IMPLEMENT CHANGES TO ASSESSING THE ATTAINMENT OF SPECIFIED COMPETENCIESIt is important that a PAO assesses its members’ competencies to perform the roles of a professional accountantAssessing the attainment of the relevant professional competencies of its members can be performed in a number of ways.  Amongst leading PAOs, there is much diversity in how the assessments that leads to qualification with that PAO is structured.  However, assessments increasingly focus on demonstrating higher-order critical thinking skills, like professional judgement, in applying standards and codes to complex multifaceted simulations of real world phenomena.   Current best practice is to integrate the assessment of core competencies in a substantial open-book multidisciplinary IPD case study.  In the context of life long learning, PAOs also embed appropriate assessments in their CPD programs.  However, in the context of CPD, the specific competencies required by a professional accountant will depend on the specific roles performed by that professional accountant. PAOs commonly certify their members to perform certain more specialized functions (for example, statutory audit or tax advisory services) only if they pass particular assessments specified by the PAO that are in addition to those necessary for attaining membership of the PAO.Some PAOs are investigating how to use technology to better enable the assessment of critical thinking skills.  For example, the AICPA recently explored various ways to test written communication skills at a higher order skill level and then to evaluate those abilities in a computerized scoring environment.  However, they concluded that the process of objectively evaluating a candidate’s application of higher order skills (thought process and judgment) within the context of a written response is currently cost- and time-prohibitive.  Accordingly, the AICPA has accelerated research into more advanced automated essay-scoring technology. Additionally, with the assistance of third-party testing experts, the AICPA is continuing to research potential alternatives to evaluating professional skepticism, which could result in the development of new types of questions for their Examination.
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IX. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Design changes to 
develop the mapped 

competencies
Implement 
changes to 
develop the 

mapped 
competencies

Continuously 
review and 
periodically 
recalibrate

Implement changes to 
assessing the 
attainment of specified 
competencies

Presenter
Presentation Notes
CONTINUOUSLY REVIEW PROGRESS AND PERIODICALLY RECALIBRATETo maintain the relevance of its members’ competencies, a PAO should periodically revisit the relevance of its members’ competencies and recalibrate its IPD and CPD programsIn a world where ‘the only thing that is constant is change’ a PAO must continuously review and periodically recalibrate its accounting education and training to ensure that its members are capable of providing the services the market needs.  In particular, as business and accounting evolve in response to the opportunities and the complexities of globalization and increasingly rapid advances in sometimes disruptive technology, to remain relevant to their members’ clients’ needs PAOs must respond by fostering the development of the relevant capabilities of their members.  However, many accounting education programs have been slow to embrace these more recent agents for change. More than twenty-five years later, The Pathways Commission concluded: “Absent a determined, sustained commitment by accounting educators to an educational model that is at the same time broadly formative and comprehensively attuned to the ever-evolving societal demands placed on the accounting profession, the profession faces the very real risk of erosion of its ability to deliver on its commitment to serve the broad public interest associated with reliable accounting information.  This eventuality has far-reaching and profound implications, stretching well beyond the bounds of the accounting profession.”



CONCLUSION



Thank you!
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