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The case for change in accounting education

» I. Introduction
» II. What is a Conceptual Framework and its impact on accounting education
» III. Examples of changes to accounting education as a result of IFRS adoption
» IV. The broader case for change in accounting education
» V. International Education Standards (IESs)
» VI. Examples of compliance with IESs
» VII. Competency-based education for PAOs: Example of CPA Canada 
» VII. Implementing Competency-based education: best practices

Presenter
Presentation Notes
Accounting means “Accounting and Audit”

Also accounting education is not only for accountants
First Course in accounting could be someone’s ONLY course in accounting

General consensus (and IES backing) that:
Skills of Auditors >= Skills of Accountants

Not just interesting information, but standards and examples which should guide your afternoon discussions.





INTRODUCTION
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I. Introduction - many international standards

» IFRS and IFRS for SMEs
» International Accounting Standards Board

» International Public Sector Accounting Standards (IPSAS)
» International Public Sector Accounting Standards Board (IPSASB)

» International Standards on Auditing (ISAs) and International 
Standards on Quality Control (ISQC)

» International Auditing and Assurance Standards Board (IAASB)
»Ethics Standards for Professional Accountants 

» International Ethics Standards Board for Accountants (IESBA)
» International Education Standards (IES) 

» International Accounting Education Standards Board (IAESB)
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I. Introduction – Not just another set of standards

» Red = Countries which require the use of IFRS for the vast majority of listed companies, based on a study of 143 
countries, representing 97% of world GDP

Afghanistan China Iceland Montserrat South Africa 
Albania Colombia India Myanmar Spain 
Angola Costa Rica Indonesia Nepal Sri Lanka 
Anguilla Croatia Iraq Netherlands St Kitts and Nevis 
Antigua and Barbuda Cyprus Ireland New Zealand St Vincent and the Grenadines 
Argentina Czech Republic Israel Nicaragua Suriname 
Armenia Denmark Italy Niger Swaziland 
Australia Dominica Jamaica Nigeria Sweden 
Austria Dominican Republic Japan Norway Switzerland 
Azerbaijan Ecuador Jordan Oman Syria 
Bahamas Egypt Kenya Pakistan Taiwan 
Bahrain El Salvador Korea (South) Palestine Tanzania 
Bangladesh Estonia Kosovo Panama Thailand 
Barbados European Union Kuwait Paraguay Trinidad & Tobago 
Belgium Fiji Latvia Peru Turkey 
Belarus Finland Lesotho Philippines Uganda 
Belize France Liechtenstein Poland Ukraine 
Bermuda Gambia Lithuania Portugal United Arab Emirates 
Bhutan Georgia Luxembourg Qatar United Kingdom 
Bolivia Germany Macao Romania United States 
Bosnia and Herzegovina Ghana Macedonia Russia Uruguay 
Botswana Greece Madagascar Rwanda Uzbekistang 
Brazil Grenada Malaysia Saint Lucia Venezuela 
Brunei Guatemala Maldives Saudi Arabia Vietnam 
Bulgaria Guinea-Bissau Malta Serbia Yemen 
Cambodia Guyana Mauritius Sierra Leone Zambia 
Canada Honduras Mexico Singapore Zimbabwe 
Cayman Is. Hong Kong Moldova Slovakia  
Chile Hungary Mongolia Slovenia  
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I. Introduction – Principles based standards
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I. Introduction – Principles based standards



II. WHAT IS A CONCEPTUAL 
FRAMEWORK AND ITS IMPACT 
ON ACCOUNTING EDUCATION
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II. What is the IFRS Conceptual Framework

Objective:
To provide Financial 
Information useful in 

making decisions about 
providing resources to 

the entity
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II. What is the IFRS Conceptual Framework

Objective:

Qualitative

Characteristics
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II. What is the IFRS Conceptual Framework

QUALITATIVE 
CHARACTERISTICS

- Relevance
- Faithful 

Representation



12

II. What is the IFRS Conceptual Framework

ENHANCING 
CHARACTERISTICS

Comparability
Verifiability

Understandability 
Timeliness
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II. What is the IFRS Conceptual Framework

REPORTING ELEMENTS:
Assets

Liabilities
Equity

Income 
Expenses
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II. What is the IFRS Conceptual Framework

QUALITATIVE

CHARACTERISTICS

REPORTING

ELEMENTS

RECOGNITION 
CONCEPTS

MEASUREMENT 
CONCEPTS

DISCLOSURE 
CONCEPTS

ASSUMPTIONS

CONSTRAINTS

OBJECTIVE
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II. Framework-based teaching: How to implement it?

Each standard: Rules

Economic event

Cost/benefit 
considerations

Each standard: Principles

Conceptual considerations: 
Framework

Practical and other 
considerations

Source: Coetzee and Schmulian (2011)

Principle-Based Education
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II. Framework-based teaching: Benefits?
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II. Framework-based teaching: Challenges?



III. EXAMPLES OF CHANGES TO 
ACCOUNTING EDUCATION AS A 
RESULT OF IFRS ADOPTION
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III. Examples: Australia
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III. Examples: South Africa
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III. Examples: France
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III. Examples: France: Ecole Superieure du Commerce de 
Paris (ESCP-Europe)
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III. Examples: France-ESCP

Transaction Identification

Students must be able to define 
economic transactions before 

recording them.

- Use real cases
- Presentation of multiple 
transactions in different industries

- Design of dedicated exercises 
based on real life cases
- Assessment in final exam

Recording Process

No real changes (students must be 
able to record transactions.)

No real changes (double entry, 
business game)

No real changes (business game, 
tests)

Presentation & Analysis: F/S

Students must be able to identify 
and explain the impact of how 
the transaction is defined o the 

presentation and analysis of 
financial statements.

No real change (business games, 
real case studies including 

presentation by a CFO) 

Explanation of recording impacts 
become explicit and are 

emphasized.

Source: A French experience of an IFRS Transition Carole Bonnier, Frederic Demerens, Christopher Hossfeld, and Anne Le Manh, 
Issues in Accounting Education, Vol. 28, No. 2, 2013

Main Pedagogical Impacts on the Way the Accounting Process is Taught

Learning goals

Learning strategy

Assessment
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III. Examples: France-ESCP

Recording

FS presentation and 
analysis of impacts

Defining transactions

Final exam grade composition
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III. Examples: France-ESCP

Mode:
Repeat

Mode:
Find

Presenter
Presentation Notes
Retos pedagógicos

El enfoque basado en los principios de los IFRS conduce a varios desafíos en cuanto a la enseñanza: el cambio de la actitud de aprendizaje de los estudiantes, para determinar el grado de detalle apropiado para los temas estudiados, y ajustando el proceso de evaluación.
A partir de una actitud de aprendizaje de Repitir Respuestas a uno de Buscar Respuestas

Con las NIIF, no es ni instructivo ni útil para enseñar a los estudiantes soluciones estandarizadas a los problemas de contabilidad. Considerando que el programa de contabilidad tradicional en ESCP Europa se centra principalmente en la repetición de los tratamientos contables normas francesas, la NIIF requiere profesores para enseñar conceptos y principios basados en las teorías subyacentes. Para aplicar las NIIF, los estudiantes deben ser capaces de hacer juicios sobre la base de los conceptos económicos, financieros y de otro tipo. En muchos casos puede que no haya una solución estándar a los problemas.

Por lo tanto, los estudiantes no pueden esperar ser enseñado y repetir '' la '' respuesta final (de aquí en adelante una actitud de aprendizaje conocido como el modo '' repetición ''). En lugar de ello, tenían que encontrar por sí mismos sobre la base de los diferentes conceptos subyacentes (en adelante denominados el modo de '' encontrar '').

El ajuste del proceso de evaluación
El modo '' encontrar'' es problemático, ya que eso hace que sea más difícil para los estudiantes a estudiar para los exámenes y para los profesores para preparar las preguntas del examen. En el entorno tradicional ( el modo “repetición”), los estudiantes acaban de tener que memorizar las soluciones de contabilidad estandarizadas. Una vez que habían dominado estas soluciones, podrían estar relativamente seguro para pasar el examen con una nota decente. Con el nuevo enfoque y la ausencia de soluciones individuales, estudiar para los exámenes es más difícil e incierto.

Los estudiantes deben ser presentados con casos ambiguos y tienen que encontrar sus propias soluciones. Por lo tanto, ESCP adoptó un enfoque gradual:. Comenzar con preguntas y casos que son bastante claras, y luego introducir más y más ambigüedad Para aplicar este enfoque, se desarrolló principalmente sus propios casos porque era más fácil para crear los estuches adaptados a su entorno de las grandes empresas europeas en la lista, que traducir los casos en idioma Inglés. Además, al comienzo del proceso de transición no había tantos recursos disponibles de casos, ya que hay hoy en día, tales como la iniciativa de educación IFRS, material proporcionado por iasplus.com y otros sitios web o libros de texto.

Para los profesores que había un dilema. Por un lado, fueron tentados para inventar preguntas y casos que tenían sólo una respuesta correcta, lo que hace más fácil la clasificación y evitar conflictos de grado. Por otro lado, este tipo de preguntas no preparar a los estudiantes lo suficiente para juzgar situaciones que pueden no ser tan clara como una pregunta de examen, y pueden no tener sólo una posible solución bajo IFRS.

Otro tema de evaluación fue que la clasificación y proporcionar retroalimentación en general se hizo más difícil. En el ajuste de las normas francesas tradicionales, las soluciones estandarizadas predominaron. Era, por lo tanto, relativamente fácil de exámenes de grado y los estudiantes muestran dónde se cometieron errores y cómo evitarlos en el futuro. Bajo NIIF, la solución está sujeta a una evaluación de la situación y por lo que puede no ser una solución única. Por lo tanto, el proceso de llegar a una solución (o para una situación específica, la única solución) tiene que ser explicado en detalle, incluyendo la clasificación. El profesor puede tener que aceptar diferentes soluciones, dado que el razonamiento detrás de ellos es correcto y también debe explicar completamente por qué una determinada respuesta no recibe todo el crédito.
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III. Examples: France – lessons learned

Create

Evaluate

Analyze

Apply

Understand

Remember

Combining parts to make a new whole

Judging the value of information or ideas

Breaking down information into component parts

Applying the facts, rules, concepts, and ideas

Understanding what the facts mean

Recognizing and recalling facts



IV. THE CASE FOR CHANGE IN 
ACCOUNTING EDUCATION



28

IV. The case for change in accounting education: 9 Key 
priorities for CFOs

Regulation

Globalization

Technology (especially IT)

Risk management

Transformation (e.g. re-engineering to reduce costs or improve efficiency)

Stakeholder management

Validation of corporate strategy

Changes in financial reporting (IFRS, environmental and social metrics)

Finding the right staff with the right skills

Source: “The case for change in accounting education” Barbara Flood, Dublin City University, Routledge, 2014
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IV. The case for change in accounting education

Technical 
and ethical 
competenci

es (TEQ)

Intelligence 
(IQ)

Creative 
(CQ)

Digital 
(DQ)

Emotional 
Intelligence 

(EQ)

Vision 
(VQ)

Experience 
(XQ)

Adapted from “Professional Accountants – the future” ACCA 2016



30

IV. The case for change in accounting education

Technical skills and ethics (TEQ)
• The skills and abilities to perform activities consistently to a 

defined standard while maintaining the highest standards of 
integrity, independence and skepticism.

Source: “Professional Accountants - the future” ACCA- 2016
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IV. The case for change in accounting education

Intelligence (IQ)
• The ability to acquire and use knowledge: thinking, reasoning and solving problems.

Creative (CQ)
• The ability to use existing knowledge in a new situation, to make connections, explore potential outcomes, and 

generate new ideas.

Digital (DQ)
• The awareness and application of existing and emerging digital technologies, capabilities, practices and 

strategies.

Source: “Professional Accountants - the future” ACCA- 2016

Emotional Intelligence (EQ)
• The ability to identify your own emotions and those of others, harness and apply them to tasks, and regulate and 

manage them.
Vision (VQ)
• The ability to anticipate future trends accurately by extrapolating existing trends and facts, and filling the gap by 

thinking innovatively.

Experience (XQ)
• The ability and skills to understand customer expectations, meet desired outcomes and create value.
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IV. The case for change in accounting education

Source: “The Pathways Commission” report http://commons.aaahq.org/groups/2d690969a3/summary

http://commons.aaahq.org/groups/2d690969a3/summary
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IV. The case for change in accounting education: 
Competency-based education
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IV. The case for change in accounting education: 
Competency-based education

COMPETENCE

Cognitive
Competence

Ethical
Competence

Functional
Competence

Personal 
Competence

Presenter
Presentation Notes
Y si eso no es suficiente detalle para usted, entonces yo le remito a la obra de Graham Cheetham y Geoff Chivers "Hacia un modelo holístico de la competencia profesional" Diario de Entrenamiento Industrial Europea" {“Towards a holistic model of professional competence” Journal of European Industrial Training} Vol. 20 num.: 5 pp20 - 30, 1996] cuyo modelo presenta los componentes principales de competencia, como:
El conocimiento / competencia cognitiva
competencia funcional
competencia personal / conductual
Valores / competencia ética

Cada uno de estos componentes de la base se compone de un número de partes constituyentes. Por otra parte y general de los componentes básicos son los meta-componentes (como la reflexión, la comunicación, el desarrollo personal, la creatividad, el análisis y resolución de problemas), que se desarrollan, mejorar y mediar en todas las otras competencias en el modelo. Todos los elementos del modelo interactúan para producir resultados y contribuir al desarrollo iterativo de la competencia y la práctica profesional.

Knowledge/Cognitive Competence
Technical/theoretical/specialist
(formal knowledge base of profession)
Tacit-practical knowledge
(difficult to articulate or pass on, often linked to the performance of particular functions)
Procedural knowledge
(basic routines – how, what, who, when, etc.)
Contextual knowledge
(organization, sector, geography, client base, etc.)
Knowledge application
(including synthesis, transfer and conceptualization skills)

Functional Competence
Occupation-specific
(range of profession-specific functions/tasks) 
Process/organizational/management
(e.g. planning, monitoring, implementing, delegating, evaluating, self/time management)
Mental
(e.g. literacy, numeracy, diagnosis, IT skills)
Physical
(e.g. hand-eye coordination, manual dexterity, keyboard skills)

Personal/Behavioral Competence
Social/Vocational
(e.g. self-confidence, persistence, thinking on feet, control of emotions and stress, listening skills, task-centeredness, interpersonal skills, empathy)
Intra-professional
(e.g. collegiality, conformity to norms of professional behavior)
 
Values/Ethical Competence
Personal
(e.g. adherence to law, adherence to moral or religious codes, sensibility to needs and values of others)
Professional
(e.g. adopting appropriate attitudes, adherence to professional codes of conduct, self-regulation, environmental sensitivity, client-centeredness, ethical judgement, acknowledging boundaries of own competence, duty to keep up to date, duty to help develop newcomers to profession, judgements re. “whistle-blowing” on colleagues)
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IV. IFAC’s definition of professional Competence 

»Professional Competence
» Is the ability to perform a role to a defined standard
» Goes beyond knowledge of principles, standards, concepts, facts, and 

procedures
» Is the integration and application of: 

» (a) Technical Competence
» (b) professional skills, and
» (c ) professional values, ethics, and attitudes



V. IFAC’s INTERNATIONAL 
EDUCATION STANDARDS
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V. International Education Standards

International Education Standards (IESs):

»prescribe standards of generally accepted “good practice” in the 
education and development of professional accountants

»promote consistency and convergence in high quality accounting 
education

»represent benchmarks that the education programs of IFAC member 
bodies are expected to meet
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V. International Education Standards

Skills and abilities required of professional accountants include:

»technical expertise

»excellent communications skills
»business advisory skills

»solid financial analysis capabilities

»strong values and ethics
»high degree of integrity and objectivity

»ability to adapt quickly to a changing environment

Presenter
Presentation Notes
This slide links back to what Alfred discussed – accountants are expected to have a much broader set of skills 
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V. International Education Standards

»The IESs aim to help candidates develop an attitude of
lifelong learning – arguably more important than any other skill to 
ensure they can adapt to changes.

» IESs focus on learning outcomes, not inputs (although inputs - for 
example in terms of minimum years of study or work experience – are 
sometimes included).

»Learning outcomes have required levels of proficiency –
Foundation, Intermediate, Advanced.

Presenter
Presentation Notes
IESs stress the importance of focusing on learning outcomes (i.e. making sure that individuals studying to become professional accountants HAVE developed the knowledge, skills and values, ethics and attitudes they need).  The goal is to make sure that professional accountants, when they offer their services to the public, are competent.  This means more than just learning technical accounting knowledge and skills – it means demonstrating the knowledge, skills and values, ethics and attitudes -  the learning outcomes. This is why the IESs focus on more than just the specific technical content required of professional accountants (as we will see when we look at the IESs themselves).
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V. International Education Standards –
“Cradle to Grave”

Professional 
Qualification

Continuing 
Professional 
Development

Required 
Education

IES 1
IES 5

Exams Experience

IES 2, 3, 4
IES 6

IES 7

Entry to 
Professional 
Education

Engagement 
Partners

IES 8
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V. IES 1: Entry Requirements to Professional Accounting 
Education Programs

» IES 1 provides the entry requirements that should be present 
in an IFAC member body’s program of professional 
accounting education and practical experience

»Entry requirements help ensure that students hoping to 
become professional accountants have a background that 
enables them to have a reasonable probability of success in 
their education, exams, and experience

Presenter
Presentation Notes
Entry requirement principles should be neither:
too high (causing unnecessary barriers to entry to the profession), nor
too low (causing individuals to falsely believe they have a likelihood of completing the program successfully) 
Entrants need to have an appropriate level of prior education and learning that provides them with the foundation necessary to acquire the professional knowledge, professional skills, and professional values, ethics, and attitudes needed to become a professional accountant
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V. IES 2: IPD – Technical Competence

»Prescribes learning outcomes for technical competence

»Professional competence goes beyond knowledge of principles, 
standards, concepts, facts, and procedures.

»Professional competence is the integration and application of:
(a) technical competence
(b) professional skills
(c) professional values, ethics, and attitudes

Presenter
Presentation Notes
Technical competence is the ability to apply professional knowledge to perform a role to a defined standard.
The IES contains a table that lists the required Learning objectives by Competence area, and includes the Level of proficiency expected. Most learning objectives are required at an Intermediate level of proficiency, recognizing that an advanced level of proficiency is not generally attained in IPD (advanced proficiency is defined as relating to “work situations that are characterized by high levels of ambiguity, complexity, and uncertainty.”) 
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V. IES 2: IPD – Technical Competence

11 Competence Areas are prescribed, together with levels of 
proficiency to be achieved by the end of IPD and specific 
Learning Outcome statements.

1. Financial accounting and reporting – Intermediate
Example LO: “Apply International Financial Reporting Standards 
(IFRSs) or other relevant standards to transactions and other 
events.”

2. Management accounting – Intermediate
Example LO: “Analyze financial and non-financial data to provide 
relevant information for management decision making.”

3. Finance and financial management – Intermediate

Presenter
Presentation Notes
These Learning Outcomes are to be achieved regardless of any intended future accounting specialization or role
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V. IES 2: IPD – Technical Competence

4. Taxation – Intermediate
5. Audit and assurance – Intermediate
6. Governance, risk management, and internal control –

Intermediate
7. Business laws and regulations – Intermediate
8. Information technology – Intermediate
9. Business and organizational environment –

Intermediate
10. Economics – Foundation
11. Business strategy and management - Intermediate
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V. IES 3: IPD – Professional Skills

4 Competence Areas, all at the Intermediate level
1. Intellectual skills - solve problems, make decisions,

exercise professional judgment 
2. Interpersonal and communication skills - work and interact 

effectively with others
3. Personal skills – demonstrate appropriate attitudes and 

behavior 
4. Organizational skills - work effectively with or within an 

organization to obtain the optimal results or outcomes from 
the people and resources available
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V. IES 4: IPD – Professional Values, Ethics, Attitudes

3 Competence Areas, all at the Intermediate level
1. Professional skepticism and professional judgment – possess a 

questioning mindset, critically evaluate, form well-reasoned 
conclusions

2. Ethical principles – explain and apply ethical principles and 
determine ethical consequences (based on IESBA Code of 
Ethics for Professional Accountants and national requirements) 

3. Commitment to the public interest – relate the concepts of 
ethics, governance, laws & regulation, and consequences to 
the profession and the public

Presenter
Presentation Notes
Professional values, ethics, and attitudes include a commitment to:
technical competence and professional skills
ethical behavior 
professional manner 
pursuit of excellence, and
social responsibility
Learning and development activities on professional values, ethics, and attitudes should include reflective activity that is formalized and documented
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V. IES 5: IPD – Practical Experience

Practical experience:

»Refers to workplace activities that are relevant to developing 
professional competence

»Needs to be sufficient to allow candidates to develop and 
demonstrate the necessary technical competence, 
professional skills, and professional values, ethics, and 
attitudes
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V. IES 5: IPD – Practical Experience

Practical experience:

»can be gained in whatever roles are deemed appropriate 
(e.g., general accountant, management accountant, 
auditor)

»can be completed at the same time as, or after, the 
education requirements

»should be under the guidance and direction of a 
professional accountant (practical experience supervisor)

»should be assessed, recorded and reviewed periodically 
(e.g., using training logs)

Presenter
Presentation Notes
IFAC member bodies establish their preferred approach to measure practical experience using one of the following three approaches: 
output-based (measurement of learning outcomes and evaluation of tasks completed) 
input-based (time required) or 
a combination of output-based and input-based approaches 
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V. IES 6: IPD – Assessment of Professional Competence

»Related to requirements in IESs 2, 3, and 4, which all require 
assessment

»Assessment activities need to have high levels of reliability, 
validity, equity, transparency, and sufficiency, and be based 
on verifiable evidence

»Assessment is the responsibility of IFAC member bodies, but 
other stakeholders such as employers, regulators,
licensing bodies, universities, colleges, and private education 
providers may provide substantive input into assessment 
activities

Presenter
Presentation Notes
“Assessment” is the measurement of professional competence developed through learning and development. 

IES 6 contains guidance on reliability, validity etc. and how to increase these characteristics in assessments.
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V. IES 6: IPD – Assessment of Professional Competence

Examples of assessment activities may include, but are
not limited to: 

»written and/or oral examinations 
»objective testing 
»computer-assisted testing 
»workplace assessment of competence by mentors or 

employers
»review of a portfolio of evidence on completion of 

workplace activities 
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V. IES 7: Continuing Professional Development

» IES 7 requires IFAC member bodies to:

»foster a commitment to lifelong learning among 
professional accountants

»facilitate access to CPD opportunities and resources for 
their members

»adopt prescribed requirements relating to the 
development and implementation of appropriate 
measurement, monitoring, and compliance procedures

»have a systematic process for monitoring compliance and 
sanctioning non-compliance 

Presenter
Presentation Notes
The final two IESs deal with post-qualification requirements, recognizing that learning and development does not stop for professional accountants at the time of qualification, but continues throughout their careers. 

Different CPD requirements may be appropriate for those on career breaks or who are retired but still using their designation in some capacity. There may also be additional requirements for those in specific roles (regulated, high risk, etc.).
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V. IES 7: Continuing Professional Development

»Meeting CPD requirements can be measured using:

»Output-based
demonstrate competence has been maintained;
evidence is objectively verified and measured

» Input-based
requiring 120 hours over rolling 3 years, including
60 hours verifiable, with a minimum of 20 hours per year

»Combination
with elements of input and output approaches

Presenter
Presentation Notes
As with experience, the input-based method is very common and is easier to assess compliance, but it tends to reflect “form over substance”, as it doesn’t assess the actual development or maintenance of competence that results from the activities. 

The IAESB has published an Information Paper, Approaches to CPD Measurement to provide guidance in this area.
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V. IES 8: Professional Competence for Engagement Partners

»Professional accountants performing the role of
Engagement Partner are required to develop and maintain 
professional competence that is demonstrated by the 
achievement of specific learning outcomes related to 
technical competence, professional skills, and professional 
values, ethics, and attitudes 

»These additional learning objectives build on the 
requirements in IES 2, 3, and 4

Presenter
Presentation Notes
This IES has undergone significant change, and the new form of it is effective July 2016.

The Engagement Partner is” the partner or other person in the firm who is responsible for the audit engagement and its performance, and for the auditor’s report that is issued on behalf of the firm, and who, where required, has the appropriate authority from a professional, legal, or regulatory body.“

IES 8 prescribes the professional competence that professional accountants are required to develop and maintain when performing the role of an Engagement Partner responsible for audits of financial statements 




VI. DIFFERENT NATIONAL 
APPROACHES TO COMPLIANCE 
WITH IESs
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VI. International Education Standards –
“Cradle to Grave”

Professional 
Qualification

Continuing 
Professional 
Development

Required 
Education

IES 1
IES 5

Exams Experience

IES 2, 3, 4
IES 6

IES 7

Entry to 
Professional 
Education

Engagement 
Partners

IES 8
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VI. CPA Canada

Select any
2 Electives

Professional Education Program

Pre-requisite courses and exams

Core Module 1:
Financial Accounting 

and Reporting 

Core Module 2: 
Management 

accounting, Planning, 
and Control

Elective 1:
Performance 
Management

Elective 2:
Finance

Elective 3:
Assurance

Elective 4: 
Taxation

Common Final 
Evaluation

Both required

As part of degree, separate 
through tertiary education, or 
through courses offered by CPA

Start here

30 months 
relevant 

work 
experience

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Presenter
Presentation Notes
Students are expected to be working full-time in accounting or finance positions by the time they start Core Modules.
If they plan to become an auditor, they need to choose Assurance and Tax electives, and work in the audit field
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VI. France

THEORETICAL EDUCATION
for French CPA ’s

University Route Business- school
Route

Extra university
(ex : INTEC)

TRAINEESHIP
+ SEMINAR DAYS

Diploma
of

Expert Comptable
(CPA)

Professional accountant
Expert comptable

(CPA)
Commissaire aux comptes

(auditor)

4-5 years

3 years



IES 1: Entry Requirements to Professional 
Accounting Education Programs (2014)
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VI. IES 1: Illustration 1 – Canada

» Requires undergraduate degree and specific pre-requisite 
courses before entering CPA professional program

» Includes a professional education program separate from 
university programs

University degree
Required before Core level

2 Electives

Pre-requisite courses and exams

Core Module 1:
Financial Accounting 

and Reporting 

Core Module 2: 
Management 

accounting, Planning, 
and Control

Elective 1 Elective 2 Elective 3 Elective 4

Capstone 2Capstone 1 CFE

Both required

As part of degree, separate 
through tertiary education, or 
through courses offered by CPA

Capstone level

Work 
experience
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VI. IES 1: Illustration 2 - France

FRANCE

DCG
13 exams
+ 1 option

« Undergraduate»

• Masters CCA
• Other Masters

High School Certificate or equivalent

CPA Qualification
(« Diplôme d’expertise comptable – DEC »)

3 exams including 1 thesis

• Masters
• Undergraduate

Degree

•Business School Degree
•Masters Degrees
•INTEC’s DSCG

•Competitive entrance exam
•INTEC’s DGC 
•BTS /DUT
•Foreign Degrees

DSCG
7 exams

+ 1 option
« Masters»

Professional experience (3 years)
Paid work in firm + training activities

University track « Grandes écoles » (Business 
Schools)

Colleges, other
Institutes

VOE

Practical
experience

3 years

Development of 
competencies

2 years

Acquisition of 
knowledge

3 years



IES 2: Initial Professional Development 
(IPD) – Technical Competence (2015)

Presenter
Presentation Notes
IPD is the professional Development that takes place before certification.
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VI. IES 2: Illustration 2 - France

FRANCE

DCG
13 exams
+ 1 option

« Undergraduate»

• Masters CCA
• Other Masters

High School Certificate or equivalent

CPA Qualification
(« Diplôme d’expertise comptable – DEC »)

3 exams including 1 thesis

• Masters
• Undergraduate

Degree

•Business School Degree
•Masters Degrees
•INTEC’s DSCG

•Competitive entrance exam
•INTEC’s DGC 
•BTS /DUT
•Foreign Degrees

DSCG
7 exams

+ 1 option
« Masters»

Professional experience (3 years)
Paid work in firm + training activities

University track « Grandes écoles » (Business 
Schools)

Colleges, other
Institutes

VOE

Practical
experience

3 years

Development of 
competencies

2 years

Acquisition of 
knowledge

3 years
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VI. IES 2: Illustration 2 - France

FRANCE
DCG PROGRAM Type Hours ECTS Coeff

1. Introduction to Law Written 150 12 1

2. Company Law Written 150 12 1

3. Employment law Written 150 12 1

4. Taxation Law Written 150 12 1

5. Economics Written 210 18 1,5

6. Corporate Finance Written 150 12 1

7. Management Written 210 18 1,5

8. Management Information systems Written 210 18 1,5

9. Introduction to accounting Written 150 12 1

10. Advanced accounting Written 150 12 1

11. Management accounting Written 210 18 1,5

12. Business English Written 150 12 1

13. Professional Skills (8 week internship or activity report) Oral 60 12 1

14. Optional foreign language test Written (12) 1

TOTAL 2100 h 180
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VI. IES 2: Illustration 2 - France

FRANCE
DSCG Program Type Hours ECTS Coeff

1. Advanced taxation and employment law Written 180 20 1,5
2. Finance Written 140 15 1
3. Advanced management accounting Written 180 20 1,5
4. Accounting and audit Written 180 20 1,5
5. Management information systems Written 140 15 1
6. Oral test on economics, partially in english Oral 120 15 1

7. Professional Skills (12 week internship or activity report) Oral 60 15 1

8. Optional foreign language test Written (15) 1
TOTAL 1000 h 120



IES 3: IPD – Professional Skills (2015) and
IES 4: IPD – Professional Values, Ethics 

and Attitudes (2015)
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VI. IES 3 & 4: Illustration 1 – Canada 

Electives

Pre-requisites

Core 1 Core 2

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Common Final 
Evaluation

Both required

Elective 1 Elective 2 Elective 3 Elective 4

Capstone Integrative Module: 
• Focused on team and project management, strategy, communications, and leadership
• Assessed via Board report, oral team presentation, team and peer evaluations
• Assessed on written and oral communication, negotiations, teamwork, etc.

Work 
experience

Presenter
Presentation Notes
Program includes a capstone module focused on team and project management, strategy, communications, and leadership. This oral assessment feeds into the first day of the written final exam.

You will be evaluated using these three key learning activities:
team reflections, which include individual reflections and peer evaluations
board report, which is the main content deliverable for this module
oral team presentations and question and answer period, which involves a panel and peer evaluation
You will:
work in groups to research specific topic areas and complete assignments
draft and orally present a business case
use their core and elective competencies while developing key enabling skills
be assessed on their abilities in competencies such as teamwork, negotiation and oral communication



IES 5: IPD – Practical Experience (2015)



68

VI. IES 5: Illustration 1 – Canada

30 months 
relevant 

work 
experience

2 Electives

Pre-requisites

Core 1 Core 2 Both required

Elective 1 Elective 2 Elective 3 Elective 4

Capstone 2Capstone 1 CFE Capstone level

Two work experience paths
(1) CPA pre-approved program: training positions are pre-approved by the profession
(2) Experience verification: relevant experience at an employer of the candidate’s choice

• Must have a CPA mentor and meet regularly
• Must meet competence requirements (technical and enabling), monitored by mentor

Presenter
Presentation Notes
Tie back to IES 3 and 4 – Professional SVEA assessed here by mentor
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VI. IES 5: Illustration 2 - France

Practical Experience period
» During this period the trainee will complete diverse 

assignments under the oversight of a training supervisor, 
who is also a CPA/Auditor.

» The trainee is a paid employee of the firm.

» 3 years, of which 2 in an audit firm.

» In France, or in a European Union Country.

» Monitored by the Profession.
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VI. IES 5: Illustration 2 - France

Practical experience requirements
»Varied assignments

» CPA («expert-comptable »)
» Auditor (« commissaire aux comptes »)

»Study days : 21 days over 3 years, including
» e-learning (119 hours over 3 years), 
» Face to face training days with tests to validate

competencies acquired through work experience: 
accounting, audit, advisory, preparation for final exam

»Half yearly and quarterly reports
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VI. IES 5: Illustration 2 - France

Practical experience requirements

» Gradual acquisition of competencies:
» To prepare candidates for the full scope of activities of a 

member of the profession
» To address all stages of an assignment with a client
» To experience assignments in different areas
» To build up candidates to professional competencies exceeding

execution of basic tasks

» A certificate is issued upon completion of the practical
experience requirement

» The certificate is required to enroll in the final DEC Exams



IES 6: IPD – Assessment of Professional 
Competence (2015) 
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IES 6: Illustration 1 - France

FRANCE

3 final tests

Written test on 
professional 

regulations and ethics

Written test on audit 
and assuranceElaboration and 

discussion on a 
thesis (400h)

1 hour, coef. 1 1 hour, coef. 4 4 hours, coef. 3
Average mark for three tests >50% 

Oral test >50%
No individual test < 30%

Issue of the ACCOUNTING EXPERT Diploma

ACCOUNTING EXPERT DIPLOMA (DEC)
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VI. IES 6: Illustration 2 – Canada

2 Electives

Pre-requisites

Core 1 Core 2

Capstone Exam 
Preparation 

Module 2

Capstone 
Integrative 
Module  1

Common Final 
Evaluation

Both required

Elective 1 Elective 2 Elective 3 Elective 4

Work 
experience

Assessment of competence:
Pre-requisite exams: length varies depending on route taken
Core 1 and 2 exams: 4 hour exams each, mix of question types
Elective exams: 3 to 4 hours
Capstone 1: written Board report, oral team presentation, team and peer evaluations
Common Final Exam: written integrative exam - 13 hours over 3 consecutive days!

Work experience –
competencies documented 
and assessed



IES 7: Continuing Professional Development 
(CPD) (2014)
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VI. IES 7: Illustration 2 – Canada

»CPD reporting is input-based: 
»annual minimum of 20 hours (minimum 10 verifiable)
»minimum 120 hours per cycle (minimum 60 verifiable)
»3-year rolling cycle, in accordance with IES 7

»4 hours of business ethics training required every cycle
»Monitored through sample audit – relevant content, length

Year 1 Year 2 Year 3

Year 2 Year 3 Year 4

Year 3 Year 4 Year 5

Cycle 1

Cycle 2

Cycle 3



IES 8: Professional Competence for 
Engagement Partners Responsible 
for Audits of Financial Statements 
(2016)
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VI. IES 8: Illustration 1 – Canada

Additional requirements for auditors: IPD
» Must choose Assurance and Taxation elective modules
» Must show depth in Assurance and Tax in CFE responding
» Work experience must be include Assurance (1,250 hours of which 625 in Auditing)

30 months 
relevant 

work 
experience

2 Electives

Pre-requisites

Core 1 Core 2 Both required

Capstone level

Elective 1:
Performance 
Management

Elective 2:
Finance

Elective 3:
Assurance

Elective 4: 
Taxation

Common Final 
Evaluation

Capstone Exam 
Preparation 

Module

Capstone 
Integrative 

Module

Presenter
Presentation Notes
This IES is likely  the biggest challenge, as it is difficult to assess and place requirements on professionals once they have been designated.

In work experience, at least 1,250 chargeable hours in assurance, of which a minimum of 625 hours should be obtained in the audit of historical financial information.
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VI. IES 8: Illustration 1 – Canada

Additional requirements for audit licensure: CPD

» Specific CPD courses required on practice management and standards
(e.g., IFRS, ISA, Canadian GAAP, standards for reviews and compilations)

» Mandatory auditor and firm reviews assess compliance with practice standards

Specific IPD

Specific CPD

Practice Inspection
and Review

Pre-licensing Post-licensing

CFEWork

E3 E4

Presenter
Presentation Notes
Advisory Services and FOFI
ASPE: A Survey of the Standards	
Auditing Refresher	 
Best Practices in Practice Management	
Compilation Engagements
Law Society, Real Estate Council and Other Specified Procedures Reports	
Review Engagements				




VII. COMPETENCY BASED 
EDUCATION THROUGH PAOs –
THE EXAMPLE OF CPA CANADA
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VII. CPA Canada: The Path to Certification
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VII. CPA Competency Map

» Competency Framework was developed through multiple Practice Analyses
» Framework includes technical and “enabling” competencies
» Enabling competencies comprise professional skills, values, ethics, and attitudes 

(pervasive skills)
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VII. CPA Competency Map – Proficiency Levels

»Level C: retrieval and comprehension skills; be able to explain, 
describe, and demonstrate knowledge that is low to moderate in 
complexity for a routine situation. 

»Level B: demonstrate knowledge, analyze problems, and draw 
logical conclusions in routine situations that have low to moderate 
complexity; be able to perform a preliminary analysis of an issue, 
but the work will require the involvement of more senior 
professionals before the candidates are able to complete the work. 
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VII. CPA Competency Map – Proficiency Levels

»Level A: demonstrate knowledge, analyze problems in sufficient 
depth and draw conclusions in routine situations that have low to 
moderate complexity. In cases of non-routine and moderate 
complexity, candidates are expected to be able to see some, but 
not all, of the interrelationships. In these situations, candidates 
will require some guidance from a more experienced professional to 
complete the task.
[highly complex and non-routine situations are assumed to be 
handled by more seasoned professionals.] 
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VII. Reading the Modular View of the CPA Competency Map
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VII. CPA Competency Map

Presenter
Presentation Notes
Minimum proficiency levels on entry, moving through program, and at exit
Much less defined and granular for enabling competencies
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VII. CPA Competency Map

Used for evaluating University or 
College courses for 
accreditation
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VII. CPA Competency Map

Used for developing 
professional courses and exams
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VII. CPA Competency Map

Capstones integrate technical 
areas and strengthen enabling 

competencies
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VII. CPA Competency Map

CFE



VIII. IMPLEMENTING 
COMPETENCY-BASED 
EDUCATION: BEST PRACTICES
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VIII. Implementing Competency-based education: 
Best Practices

Recognize 
the need 

for, and the 
benefits of 

change
Mapping 

competencies

Design changes to 
develop the mapped 

competencies
Implement 
changes to 
develop the 

mapped 
competencies

Continuously 
review and 
periodically 
recalibrate

Implement changes to 
assessing the 
attainment of specified 
competencies

Presenter
Presentation Notes
CONTINUAMENTE EL PROGRESO Y PERIODICOS CALIBRADA

Para mantener la relevancia de las competencias de sus miembros, un PAO debe revisar periódicamente la pertinencia de las competencias de sus miembros y volver a calibrar su programas de DPI y DPC .

En un mundo en el que "la única cosa que es constante es el cambio" un PAO debe revisar de manera continua y volver a calibrar su enseñanza de la contabilidad y la formación para asegurar que sus miembros son capaces de proporcionar los servicios de las necesidades del mercado periódicamente. En particular, como de empresas y contabilidad evolucionando en respuesta a las oportunidades y las complejidades de la globalización y los avances cada vez más rápidos en la tecnología a veces perjudicial, para seguir siendo relevante a las necesidades de las PAO de sus miembros "clientes" debe responder por fomentar el desarrollo de las capacidades pertinentes de su miembros.

Sin embargo, muchos programas de educación de contabilidad han sido lentos en adoptar estos agentes más recientes para el cambio. En 1985, Walter Wriston (1985) advirtió:

"Enseñanza de la contabilidad tiene el reto de mantener el ritmo de oportunidades y expectativas que los estudiantes aprenden a pensar en nuevas formas y desarrollar las habilidades y conocimientos necesarios para mantener la capacidad de la profesión para satisfacer estas crecientes oportunidades. Sin innovación y el cambio, el riesgo de convertirse en disciplina y profesión suplantada por la tecnología o, posiblemente, resultó irrelevante debido a las reglas mecánicas y artilugios artificiales ".

Más de veinte y cinco años más tarde, la Comisión Pathways llegó a la conclusión:
"En ausencia de un determinado compromiso sostenido por los educadores de la contabilidad a un modelo educativo que es al mismo tiempo ampliamente formativa e integral en sintonía con las demandas de la sociedad en constante evolución colocadas en la profesión contable, la profesión se enfrenta al riesgo muy real de la erosión de su capacidad para cumplir con su compromiso de servir al interés público general asociada con la información contable fiable. Esta eventualidad tiene implicaciones de largo alcance y profundos, que se extiende mucho más allá de los límites de la profesión contable ".




CONCLUSION



STAREP is co-funded by:

European
Union

Thank you for your attention!
Alfred Borgonovo

aborgonovo@worldbank.org
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